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INTRODUCTION

The present work contains a literary study basedaanAfrican works:_The Strangelan a

novel by Amu Dzoleto and a collection of short EemMNo Sweetness Helny Ama Ata Aido;

these works tell about aspects of social and alllife in Ghana at independence and some
times after it, with excerpts from the novels wevdna&hosen to practise the writing skill
among 1ére A and TA lycée students.

We have settled our choice on these works, becatisthe writers’ will to reveal their
people’s realities”; their works have influencedigan literatures, particularly the Ghanaians
very much. Besides, the two works provide themeslwstudying for themselves, but we
have chosen topics which concern more particuldmdysocial and cultural life: that is why
our dissertation is entitled: “Aspects of sociatlaltural life in Ghana at independence and
after. In addition, throughout their works, the tW&hanaians writers try to portray the
Ghanaian society under the influence of westeriigation during the colonial period; since
the two writers’ native country, Ghana was a forniartish colony and the western
civilisation was mostly here the British way ofélif which was brought by the British
colonists.

Moreover, our motive to choose the two works, asraes of our dissertation, was to show
that the social and cultural life depicted in tlovels were common to many African people,
either British colonies or also French, Spanistothiers. What happened in those countries
can be compared to what happened in our own cguviiglagascar.

Furthermore, the two works were chosen for persmadons, because of our own taste, but
an important factor for us was that they can beal wseteaching material complementary to
the textbooks already used in lycées as mentiomede syllabus for lycées; thanks to their
authentic language and the way the writers used/éineus English vocabulary items and
structures. We stated earlier that there were ntlaeiyes worth studying in these books but,
in our study we will proceed by extracting passagh&h have more especially linked with
education, health, opinion, families, social evemtisd customs and traditions; it is worth
mentioning that these suit lycee students, thoded A and Terminale A levels.

In addition, each of the two works can provide fallow colleagues with exciting topics. In
the Strange Mam recurrent theme for example is school disciplimv it was kept in some
African schools following British ways in pre colah era: the teachers then resorted to
(harsh) corporal punishment known as caning. This loe a first example to start serious

conversations and for an exchange of ideas ofedumérs and their teachers and this may lead
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to other related topics: relation between paremtd ehildren, upbringing, authority for
example.

No Sweetness Heren other hand is full of social stories focusing problems like

prostitution or life in large towns.

These books also can efficiently serve as a safroew excerpts to be used for the teaching
of the writing skill based on reading comprehenside think it is helpful to introduce novels
and short stories at such level because readinoame the students for the writing skill.
Besides, reading helps students (or us) to impvaving tasks, and from reading they can
acquire additional ideas, views and expressionfualy, one of the main reasons which led
us to associate the writing skill with our studytieése two works is the realisation that more
and more learners come from unusual, academicihgammstitutions, i.e. private schools and
the learners there are slightly different from #hésund in state lycées. It is often surprising
and annoying to find tests where the essay se(t®rthe one calling for the ability to write)
is left aside, neglected or considered as not wrapprtant. Besides, it has been shown from
different studies that students (people in gendrale lost the taste for reading: how then, can
we expect them to have “ideas” about different ol which seem important to us teachers
or academics? We, thus, think that our contribuéwen if it is a modest one, can be of some
help to our colleagues in lycées, very often tamé/teachers, after a few years’ teaching are
preys to routine and do not try to find ways to rm their teaching; some even provide their
learners with ‘model tests’ i.e tests which are enor less identical to those they may expect
at actual official exams and learners never makartefto go ‘further’. As we see it, using
works, fiction or imagination (novels, short starier others), can be useful for readers to
diversify their sources, teaching means and maseria

We have chosen lereA and T A classes because wetdkpe students to have mastered the
useful grammatical structures, important vocabuiys and syntax required for the writing
skill. These learners at those levels can alsoxpeated to have a better understanding and
some experience in dealing with such topics. Lastiot least, we studied these books in the
third year at the Ecole Normale Superieure in Aatemivo, and we felt that the books could
suit Malagasy lycée students because their contiEaiswith elements comparable to certain
Malagasy facts: for example ways of life, sociad aultural life including customs and
traditions, as well as education, religion, andcchipbringing which may arouse students’
interests.

We hope that this modest contribution can be helpéih for lycée teachers and for the

Ministry of Education too; as we see it, even tfiicial syllabus, until further updating is
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made to it, can still be followed and kept as jttiee official syllabus however, is a general

guideline, which was devised to help lycées in Mgdaar (teachers, learners) have a
common corpus, a unity. This again, to us doesmeéan that diversification should be

prohibited.

Structure of the work.

This work is divided into three main parts: Thestfipart will cover topics like: History and
Geography of Ghana at the independent, the GeograipWest Africa the Gold Coast and
neighbouring countries.

The second one will be centralised on the presentaf the two literary works: The Strange
Man and_No Sweetness Henee have chosen to use as a basis for our studiefstrate

certain aspects of Ghanaian social and cultusl lif

Dissertations at ENS have to contain a didactieesr more exactly a pedagogical section
contrary to dissertation which may happen elsewkdrere work of literary or any oral or
written support used as corpus can be studiedt$etf.i As its name indicates the Ecole
Normale Superieure is specially focused and intedes how to improve teaching, thus the

last part consists in giving some excerpts from tihe works, The Strange Maand No

Sweetness Herdor pedagogical use. It is made up of some s&deekcerpts to be taught in

Malagasy lycées according to the official syllablisese selected excerpts will be selected in

such way that we can practise the writing skilldzhen reading comprehension.



PART ONE

THE BACKGROUND TO THE TWO WORKS

In this part, we are going to study about the bemkigd of Ghana, concerning the
Geographical and human features, Historical suréggditional Ghanaian structures, and
examples of westernisation.

As far as Geographical and human features are ooedewe will study about the population,
the administration division, the economy and tmglaages.

The Historical survey consists of the pre-colopiatiod and the beginning of the British rule
in the Gold Coast, colonial administration, econorand social development, growth of
nationalism, and the post independent.

The traditional Ghanaian structure concerns theilyastructure, family subsistence, and
child’s upbringing.

The last subpart is about the westernisation wisichade up of education and religion.

1-1: Geographical and Human Features

The republic of Ghana is a country in West Africhiehh boarders Ivory Coast to the West,
Burkina Faso (Upper Volta) to the North, Togo te thast and the Gulf of Guinea to the
South. It covers an area of 238,537 SqKm with nogless, five district geographical regions.
Low plains stretch across the southern part otthetry. To their north lie three regions: the
Ashanti Upland, the Akwapim, Togo Ranges and th&a/Basin. The fifth region, the high
plains, occupies the Northern and North-Westertosed the country.

The climate along the coast is humid and warm;h@ mountains especially along the
Akwapim ridge, it is somewhat drier and cooler, mgkthis area a pleasant place during the
partial early hot seasons. The humidity, in the di@dstrip which consists of tropical
rainforests, is high. The rainfall abundant vegetatis heavy in the South, thinning to

Savannah and dry plains in the North.

1-1-1: The Administrative Divisi®

Ghana is divided into ten regions and subdividdd antotal of 138 districts, each with its
own District Assembly. Below districts are variotypes of councils, including 58 towns or
area councils.108 Zonal Councils, and 626 Area Citsjn16,000 Unit Committees on the

5



lowest level. Its capital is Accra the major townaity is Kumasi and the major ports are

Sekondi-Takoradi and Tema

1-1-2: Population

Ghana is a country that brings together people falinover the world and creates special
bonds between them. Ghana’s population is compotedrieties of socio cultural groups,
the most important ethnic constellation, the Akaongde which is subdivided into the Ashanti,
Fante, Akwapim, Brong, Akim, Nzima; and other smalinits, make up the highest percents
of the population. Apart from the Akan people, thare some major ethnic groups: Ewe,
Mole-Dagbane, Guan and Ga-Adangbe.

More than 100 separate ethnic groups are foundhan& today, a number of which are
immigrant groups from neighbouring countries. In6AQ9the population amounted to 6,7
million, and in 2003 it was estimated by the Unit¢ations at 20,922,000, which placed it at
as number 50 in population among the 193 nationth@fworld. According to the United
Nations the annual population growth rate for 2Q005 is 2,17% with the projected
population for the year 2015 at 26,359,000. Thaistiic about the Ghanaian population
shows the rapid increase in population within tentry. The majority of the population
lives in rural areas, and about 8% live in Acche, tapital. Child malnutrition and death from
preventable diseases and contaminated water reampioblem. There is a gross inequality

between the rural and urban areas

1-1-3: Economy
Ghana’s economy is based on agriculture. Duringthenial period, the Gold Coast began to
develop economically: Roads, rail-roads and harbouwere constructed. At independence
time, gold, timber, cocoa, diamonds, bauxite, armhganese exports were major sources of
foreign exchange. Agriculture, forestry and fishiognstitute close to 50% of the gross
domestic product; with manufacturing and miningseldo 20%. Trading added 12% services
including the government sector close to 14% aadsjport and communication another 4%.

Thus, Ghana remained one of the most economiaaligd countries all over Africa.



1-1-4: Languages
More than 250 languages and dialects are spok&hama. In view of these linguistic and
associated cultural differences, and, as a resulhe country’s colonial past, English has
become Ghana’s official language. It is used fbigalzernment affairs, large male business
transactions, and educational instruction and itional radio and television broadcasts. In
fact, the constitution of 1969 required that mershsrparliament speak, read and understand
English. In the mid 1980, the ministry of educati@iso encouraged teachers to use local
language for instruction during the first six yeast formal education. These changes
however, have not lessened the importance of Englithe Ghanaian society.
Apart from the English, there are the native Ghamaanguages which are divided into two
linguistic subfamilies of Niger-Congo language fimiLanguages belonging to the Kwa
subfamily are found predominately to the South oft&¥ River, while those belonging to the
Gur subfamily are fond in the North. The Kwa, whishspoken by about 75% of the
country’s population, includes the Akan; Haussaclhs not an official language is spoken
among Ghana'’s Muslims, who comprise about 14%eptpulation.

1-2 Historical Survey

1-2-1:Pre-colonial history and the beginning of Bréish rule in the Gold Coast.

Concerning the history, Ghana is the first Sub-&ahafrican nation to throw off the hand of
colonialism and gains its independence from Brit@hana was a former British colony.
This country was inhabited in pre-colonial timesabgumber of ancient Kingdoms, including
the Ga Adangabes on the Eastern coast, inland EmpiAshanti and various Fante states
along the coast and inland. The ancient Empirelddr@ reigned until the thirteenth century.
The Akan people established the next major citilisa beginning in the thirteenth century,
and then the Ashanti Empire flourished in the edghth and nineteenth centuries and became
the most powerful states. They controlled much b and consolidated in the central of
Ghana. By the end of the sixteenth century, aterdefeat by the Songhai Empire, most
ethnic groups constituting the modern Ghanaian jadipn had settled in their present
locations.

As early as the thirteenth century, present Gheasadrawn into long distance trade in large
part because of its gold reserves. Ghana, likeatsesake, was equally formed for its wealth
and trade in gold which were found in the coastalaaconsequently the ancient Ghana

became known as “Gold Coast” and since then itaa#ied “Gold Coast “.



The nations were built on gold, guns and slavesaAsatter of fact, many people came to
settle along the Ghanaian coast to exploit its thedhe first Europeans to settle there were
the Portuguese in the tT&entury. Upon their arrival, they encountered aeg of African
Kingdoms; some of them controlled substantial depag gold in the soil. In 1942, the first
castle was built in the Gold Coast by the Portugwa<limina. From here, they traded slaves,
gold, knives and guns. News spread quickly, anchtesaly English, Dutch, Swedish traders
arrived to trade and built several forts along Gothstline as well.

As stated above, Ghana was a former British col@hys British colonisation began after the
loss of Dutch interests in the coast and the Dutetied their forts free to the British in
1872.Thus, by 1974, the British were the only Eesopin the Gold Coast. They took over all
the forts though most of them did not belong tarth€onsequently, Ashanti, who was the
most powerful and biggest Community in Ghana, beigaact against British power. The
Ashanti refused British control over the Gold Cod@e to the Ashanti’s reactions, British
tensions increased and the British decided to nGMd Coast a crown colony. This in effect
gave the British total control. From that periodhanti Empire became a British colony. In
1902, the British became interested in the broadsaNorth of Ashanti, known generally as
the Northern territories and did all their possilgis to make that country under their rule. So
the northern territories were proclaimed a Britmiotectorate and were pleased under the
authority of a resident commissioner who was resjtde to the governor of the Gold Coast
.From that time that was in1902, the Gold Coast avBsitish crown colony made up of three
separate but related territories. They are knownhasdependency or simply as the Gold
Coast. By 1956, the people of the Volta Region,vkmas the British Mandated Togo land,
voted in plebiscite to become part of modern Ghana

1-2-2: Colonial Administration

By 1850, the coastal regions increasingly came wunodetrol of the governor of the British
fortresses, who was assisted by the Executive Gloand the Legislative Council, which
were situated at the top of the native authoritycitire and were created to serve as a link
along with the chiefs, between the local adminigiraand the central government. Also it
strengthened the chiefs by equipping them with dditi@nal source of legitimacy. The town
councils were composed of the Executive Counciltaed_egislative Council. The Executive
Council was a small advisory body of European @fecthat recommended laws and voted

taxes, subject to the governor’ s approval. Theidlative Council included the members of
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the Executive Council and unofficial members idigiachosen by British commercial
interests. After 1900 three chiefs and three othkicans were added to the Legislative
Council, these being chosen from the Europeanisethunities of Accra, Cape Coast, and
Sekondi
The Legislative Council had also the power to middeelaws for the colony. Only the colony
came under the Legislative Council’ s authorityeTihclusion of Africans from Ashanti and
the Northern territories did not take place untuah later. Prior to 1925, all members of the
Legislative Council were appointed by the goverr@ificial members always outhnumbered
unofficial members.
The gradual emergence of centralised colonial gowent brought about unified control over
local services, although the actual administratbthese services was still delegated to local
authorities. Specific duties and responsibilitiase to be clearly delineated, and the role of
traditional states in local administration was alkaified.
The local government structure had its roots idliti@nal patterns of government. Village
councils of chiefs and elders were almost exclugivesponsible for the immediate needs of
individual localities, containing traditional lawné order and the general welfare. The
councils, however, ruled by consent rather thamidgiyt. The ruling class of the society chose
chiefs, a traditional leader continued to rule ooty because he was the choice of what may
be termed the nobility, but also because he waspaed by his people. The unseating or
destooling of a chief by tribal elders was a facgmmon practice if the chief failed to meet
the desires or expectations of the community. Thusadministering its African colonies
Britain enjoined indirect rule which meant thatefior other local leaders became agents of
the colonial administration. This system of rulev@aGhanaians experience with modern
representative government to a degree unparalldkxivhere in Sub-Saharan Africa (West
Africa). In addition, the indirect rule also entll governing the native people through their
already developed indigenous political institutidine British pursued one type of indirect
rule until the 1930s and another type followingttiate. The colony chiefs maintained their
internal autonomy, then the colonial governmengrgithened their power from 1874 until
1927.After 1904, the governor was given power ahaiity to confirm the election and
installation of new chiefs. For the Northern temi¢s that had no tradition of chieftaincy, the
British offered executive powers to the clan elderd ruled through them.

In Ghana, Sir Frederic Gordon Guggisberg esstadd the system of indirect rule which
was applied as follows: within a traditional statbe most powerful chiefs and their

counsellors were made up into a native administnatlso called a native jurisdiction, whose
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president was the powerful chiefs. Traditional oosdry institutions were concerned the
native authority’s functions. The chiefs were giy@swers of controlling local tribunal and
the members of these authorities worked under émermgl direction and control of colonial
district commissioner.

According to Frederic Lugar, architect of the pplimdirect rule was cost effective because it
reduces the number of European officials in fidlde application of the indirect rule became
absolutely necessary in particular after the Ashamd the Northern territories were brought
under the British rule (1901-1902).Once indirederwas implemented, the chiefs became
responsible to the colonial authorities who supgbthem. Many chiefs and leaders came to
consider themselves as a ruling aristocracy. Safuneaded young men were dissatisfied with
the indirect rule because there was no sufficiertperation between the council and the
central government and because some felt thabtta duthorities were too dominated by the

British district commissioners.

To give the chiefs colony- wide functions, the tBh established provincial councils of
chiefs in all three territories of the colony in2ZB This move was followed in 1927 by the
promulgation of the native administration ordingnadich replaced an 1883 arrangement
that had placed chiefs in the Gold Coast colonyeutide British supervision. The aims were
to regulate and clarify the powers and areas diaiiies of chiefs and councils. Councils
were given specific responsibilities over dispueections and the unseating of chiefs, the
procedure for the election of chiefs was set foehd judicial powers were defined and
delegated. Council were entrusted with the roldeffning customary law in their areas (the
government had to approve their decision), andptioeincial councils were empowered to
become tribunals to decide matters of customaryvidmen the dispute lay between chiefs in
different hierarchies. Until 1939, when the Nativeasuries Ordinance was passed, however,
there was no provision for local budgets. In 3,93the native authorities ordinance
combined the central colonial government and tlallauthorities into a single governing
system The governor chose new native authoritigmy were given wide powers of local
government under the supervision, the central gowent's provincial commissioners who
assured that their policies would be those of #m&ral government The provincial councils
and the moves to strengthen them were unpopulamn By the British standards, the chiefs
had not enough power to be effective instrumenhdirect rule Some Ghanaians supposed

that the changes, by increasing the power of thefchat the expense of local initiative |,
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allowed the colonial government to prevent movemwwards any form of popular

participation in the colony’ s government.

1-2-3: Economic and Social Development

Ghana has produced and exported gold for centavies though its economy was based on
agriculture in pre-colonial times. Present Ghana W& one source of the gold that reached
Europe via trans-Saharan trade routes, and thistiBbtought many changes in Ghana as far
as economy was concerned. The years of British mdiration of the Gold Coast during the
20" century were an area of significant progress iciaoeconomic and education
development. Roads, railroads, harbours were greaproved. For example, the Sekondi-
Tarkwa railroad, begun in 1898, was extended untdonnected most of the important
commercial centres of the South, and by 1937, thweee 9,700kilometres of roads.
Telecommunication and postal services were indiats well. New crops were also
introduced and gained widespread acceptance. Gema® introduced in 1878, brought the
first cash crops to the farmers of the interiohetame the mainstay of the nation’s economy
in the 1920swhen disease wiped out Brazil’s tréls. production of cocoa was largely in the
hands of Africans. The Cocoa Marketing Board wasaigd in 1947 to assist farmers and to
stabilise the production and sale of their cropsttig end of that decade, the Gold Coast was
exporting more than half of the world’s cocoa sypphe colony’s earnings increased further
from the export of timber and gold. Gold, whichti@ly brought Europeans to the Gold
Coast, remained in the hands of Africans until 1B80s. Traditional techniques of panning
and shaft mining, however, yielded only limitedutt The development of modern mode
of extracting minerals made gold meaning an exeithgiforeign-run enterprise. For example,
the Ashanti Goldfields Corporation, which was orged in 1897, gained a concession of
about 160 square kilometres in which to prospeatroercially for gold. Although certain
tribal authorities profited greatly from the grangi of mining concessions, it was the
European mining companies and the colonial govemntigat accumulated much of the
wealth. Revenues from export of the colony’s ndturasources financed internal
improvement in infrastructure and social servicHse foundation of an educational system
more advanced than any other else in West Afrisa dsulted from mineral export revenue.
Western style education was established culminatirige founding of the university college
of the Gold Coast in 1948. During the colonial yeahe country’s educational institutions

improved clearly. From the beginnings in missionseiiool, the early part of the 2@entury
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saw significant advances in many fields, and algfmothe missions continued to participate,
the government steadily increased its interests suqgport, and in 1909 established a
technical school and teachers’ training collegeAatra. In addition, the missions set up
several other secondary schools. The growing nurmbdyoth state and mission schools
increased the government financial backing. Ghanelite gained the means and the desire to
strive for independence.

Frederic Gordon G, governor from 1919 to 1927,qdithe British army in 1889, and he has
contributed to many of the economic and social bgreent in the Gold Coast in the early
years of the 20 century. He also presented a ten- year developpregtam to the legislative
council. He suggested first the improvement of gpammt, and then in order of priority, he
prescribed improvement in water supply, drainagelrdelectric projects, public buildings,
town’s improvement, school, hospital, prison, comiation lines and other services. Up to
that time, his program had been described as th& mobitious ever proposed in West
Africa: for instance an artificial harbour at Taldr, which then became Ghana’s first port;
Achimota college which developed into one of theamés finest secondary schools, was also
Frederick Gordon idea.

The colony assisted Britain in both World War | anarld War Il. From 1914 to 1918, the
Gold Coast Regiment served with distinction in leatiagainst German forces in Cameroon
and in the long East Africa campaign. In World Watroops from the Gold Coast emerged
with even greater prestige after outstanding seriricsuch places as Ethiopia and Burma. In
the ensuing years, however, post war problemsflation and instability severely hampered
readjustment for returning veterans, who were m fibrefront of growing discontent and
unrest. Their war service and veterans ‘associati@d broadened their horizons, making it
difficult for them to return to the humble and cinascribed positions set aside for Africans by

the colonial authorities.

1-2-4: Growth of Nationalism and the Way to Indegemce

After the Second World War, many changes begart¢aran the Gold Coast. The economy
and the social developed so the focus of the govenh power gradually shifted from the
hands of the governor and officials into those bb@aian. Moreover, the changes resulted at
last in independence thanks to a great numberrohgtspirits of nationalists that included
urban African workers and traders, along with tihmal educated minority. The development

of national consciousness accelerated rapidly: EReservicemen, Ghanaian soldiers who
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fought in the Second World War, helped in anotherlywo expose the weakness of the
British. Once the movement had begun, events maneckly not always fast enough to
satisfy the nationalists leaders, but still at egptnat showed surprise not only to the colonial
government but also to the most conservative Afriaa well as the Ghanaians elites who
gained the means and the desire to strive for iemidgnce. Thus many political parties were
formed and the first political party that was foria August 1947 by educated Africans such
as: Doctor G.B Danquah, A.G.Grant, R.A.Awornor Vdiths, Edward Akafo Adoo and
others, was named the United Gold Coast Convenfid8CC). Its slogan was “self
government within the shortest possible time”. Rbese political leaders, traditional
governance, exercised largely by using indirea més identified with colonial interest and
the past. They thought that it was their dutietesal their country into a new age. They also
demanded that, given their education, the coloadxhinistration should respect them and
accord their positions of responsibility. In 194vhen the UGCC was created to oppose
colonial rule, it invited Kwame Nkrumah from Londdéo become the movement’'s general
secretary The UGCC, which awakened fervent natiooasciousness in the Gold Coast, was
what might be described as a liberal group withaite of “self-government in the shortest
possible time”. Kwame Nkrumah did not like the UGE aim, self government in the
shortest possible time; he wanted “self governmeowv”. Following disagreement of
ideologies, Kwame Nkrumah left the UGCC and forraaaore radical and nationalist party:
“Convention People’s Party (CPP)” on"™Lune 1949 with its motto. He was joined by Kojo
Botsio, Komba A, Gdademah and a group of mostlyngopolitical professionals known as
the “veranda boys” identified itself more with andry working people than within the UGCC
and its intelligentsia and Kwame Nkrumah had alseaas following on the"™®January 1950
when the CPP organised a nation wide boycott aiie sWorkers were warned not to cause
any trouble whereas some violent disorder occuraed, Kwame Nkrumah, along with his
principal lieutenants was arrested and imprisortédeaJames Fort Prison what was termed as
“Positive action” against the government. The irepnment of Kwame Nkrumah increased
his prestige and made him a hero and martyr ireyles of the people. In 1951, the pace was
set for general elections. In February 1951, thst ®lection was held for the legislative
assembly under the new constitution. Kwame Nkrumvak in prison when the election was
conducted, and still in jail he overwhelmingly wtme election and was released and then
chose governor Charles Noble Arden Clark to headnbw government. This, however,

became the British colony’s first African governrhen
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In 1952, Kwame was designated prime minister angl made responsible to the legislative
assembly. He, in June 1956, submitted proposah foew constitution. It was upon that the
1954 constitution was introduced making the countiryually self governing. This new
constitution provided for an all African cabinebiin an enlarged legislative. A general
election followed in June 1954 from which the CP& W9 out of 104 seats of the national
assembly. In 1956 another election was held inaresp to a pledge by the British secretary of
state for the colonies that was the newly electgrklative; a firm date for the change over
would be announced that CPP won. The British maudabgo land also held a plebiscite to
join the Gold Coast , thus by 1956 British Togodafthe Ashanti protectorate and the Fante
protectorate were merged with the Gold Coast t@tmecone colony which became known as
the Gold Coast

This action opened the way to Ghana's independandeon the 8 March 1957, the colony
became the independent dominion of Ghana withinBifitssh commonwealth. The country
emerged as the first country in Africa, South of thaharan to regain independence from
colonial rule. On the eve of Ghana's independenaaride Nkrumah proclaimed at the old
polo ground In Accra: “At long last, the battle hrsded and Ghana, our beloved country, is

free forever :(_The Ghana Educational SystbynDavid L., 1958). The nation, however,

became a republic on first July 1960 with Kwame itkah becoming the first president and
the CPP was declared the only legal political pafsom that period, Kwame Nkrumah
became increasingly an authoritarian ruler. He betf#s administration of the first
independent African country South of the Saharan.

1-2-5: Post independent Ghana

Kwame Nkrumah was overthrown by a military coupl®66; following the overthrow of
Kwame, conditions in Ghana worsened rapidly andn@tss were divided and disillusioned.
The national liberation council put forward a muydérty constitution, handed over power in
1960 to a democratically elected government in Wwhi®fi A Busia was elected prime
minister. Though the government of Busia was ecoocalhy conservative, he failed to
improve the depressed economic conditions of Gh@mae then, Ghana lived in a decade
characterised by severe economic decline and gailitistability: hence in January 1972, this
led another army coup to overthrow Busia.

A series of subsequent coups ended with the aocressipower of Right lieutenant Jerry
Rawlings in 1981. This change resulted in the susipea of the constitution in 1981 and the
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banning of political parties. A new constitutionst@ing multi party politics were
promulgated in 1992 and Rawlings was elected asigaet in the free and fair elections of
that year and again won the election’s 1996 toesdng second term. The constitution
prohibited him from running for a third term. JoAgyekum Kufuor, the next president, was
serving his second term which was to end in 2008nammnother election was held to elect a
new president.

In December 2008 they had to vote a new presidedtthe chair person of the electoral
commission of Ghana kwadwo Affari-Gian, confirmettaAMilles John Evan’s victory on
Saturday ¥ January 2009. The run off elections were saideadéscribed as orderly and
credible. John Evans was born in Western Ghan&{#&grin 1944. It had been praised as an
example of a well functioning democracy in practiceleed he was described by his family
as soft spoken; the politician and academic rampfesidency under the slogan: “a better man
for a better Ghana”. He stated that he felt hisxcha of winning had significantly improved
this time around, as the people of Ghana were reEadshange.

To sum up, although there were many heads of staseiccession in Ghana, the country
remains peaceful; thus Ghana is one of the beshghea of African countries which we could

imitate.

1-3 Traditional Ghanaian Structurésamily, Social Lives and Religion.

1-3-1 Family Structure

The fundamental unit of all societies is the familfccording to the Hutchinson
Encyclopaedia, “family” is a group of people rethte each other by blood or by marriage. In
traditional Ghanaian society, the family or kin gpoprovided basic welfare for the individual
thus Ghanaian society focused on Kinship which imegolitical, religions, economic and
juridical structure. In addition, a family is anomomically, socially and demographically
reproductive unit. It reinforces natal group salifa The Ghanaian family is characterised as
patrilineal and matrilineal. The matrilineal famigxisted in the South and the patrilineal in
the North and within which kinship holds an impaottalace. The matrilineal Ashanti family
is either under a female head or a male head.idf uinder a female head, it consists of the
mother, her sister, and her sister’s children aacthgps her own and her sister’s uterine
grandchildren. If under a male head, it is madefupim and his wife (wives) and children of

his sister and her children, in addition to hisleacfamily. But for the matrilineal Akwapim
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family, it is made up of a man and his wife, ashasl children or a woman with her children
and grandchildren.

On the contrary, members of the patrilineal Gadgelive in sexually segregated household,
in other words, in one household the men possliget generations joined at night by their
wives and several generations of women and theingsons lived in another household. As
far as patrilineal tallensi and Komecomba are corest the clan is based on their political
systems, even though the members do not live tegetind do not know their exact
relationship to one another.

The traditional system in Ghana generally acceptdggamy especially for the wealthy men
(big men) and the usual family structure was thtermked family, which functions as a mutual
aid society in which each member had both the abtig to help others and the right to
receive assistance from them in case of need. Tiepped one another whatever happened.
The rural families favoured the extended family,ewdas the urban families are a rapid
appearance of the nuclear family system. Thers doeappear to be a sense of cohesion. It
is a matter of the individual’s life, his houses piossessions, and not the traditional usage of a
farm, a home, sharing all the happiness, woes,sandesses of the extended family loyalty,
responsibility to one’s elders.

1-3-2: Family Subsistence

Trading was the largest occupational category irar@hwhereas some people, especially
men, occupied their times by fishing and farming.rural areas of Ghana, where non-
commercial agricultural production was the mainregoic activity, women worked the land
and some of the, from the South, also sold fislghiby men. In urban centres commerce
was the most common form of economy activity patéidy for women of little or no
education. On the other hand, there were some Grenavho were employed in mining,
manufacturing, transportation, communication, fgresommunity personal and social
services, finance and business services, elegtiaeitl water and gas construction. Women
dominated the secretary and nursing professiongtadwere paid equal wages as men in
the same line of work. Only about 3% of Ghana’snecoically active female worked in the
public or private sector. Most of them pursued tinfal sector work as small scale-trading, or
a cottage industry as pottery made at home. Iitiaddthere were a few people who worked
as crafts people, and there were some educateda@ahanvho earned a living as teachers,
writers; some men were employed in mining.

An increasing number of Ghanaians also turned taggihing or crime to earn a living

because of the high cost of living and unemploym8otne children ended up in the street to
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earn a living and to support their mothers andrgysl They roamed the street, offering their
services as load carriers, ice water vendors, soetpl sorters, wooden toy makers, peanuts,
orange and banana sellers. Some boys chase chrthaiit wares; in general, children have to
devote most of their times to help their parensn&ally, women earn less than men because
their opportunities were more limited. Besides, ®sfad not kept up with the cost of living
especially in city where life was costly.

On the whole, occupation diversification could leers among the cities as a result of their
different economic development and functional smésation. Accra is an administrative
centre, Kumasi as a trading centre and Sekondirédkan industrial one. About a third of
Ghanaians lived below the poverty line and the nitgjof them were from the rural areas, so
it was common place to find some street lined ugh wursing mothers with babies under the

scourge of the sun begging for money.

1-3-3:Upbringing of Children:
A family is responsible for the care and upbrirggof all children; parents have a major role

to play in ensuring the proper upbringing of thehildren and also the provision of shelter,
clothing and food.

Generally, the mother has a fundamental resporgifr child rearing and development, so,
among such different people as Ga, Gonja, and Dhgpnohildren are shared among kin and
their upbringing is a group responsibility. For $kowho have located to the city sending
children home to the extended family reaffirms btmrtius the moral and ethical instruction
of children is the responsibility of the extendadfly. As a result there are many mothers for
a child hence the child usually develops a stromgss of social responsibility from his
earliest years and to be a respectful, responsibte supportive member of his extended
family. The traditional values may be transmitted the young through proverbs,
songs, stories, rituals and initiations associatiéa rites of passage.

In addition, puberty rites for girls offer importanccasions for instructing young adults
among the Krobo, Ga Adangone and Akan. The informadle of education in the traditional
society is constituted by these methods of comnatioics and it goes without saying that the
individual acquires recognition and social statumugh the family. As a result, the general
society sees the individual's action as reflectimgmoral and ethical values of a family.
Furthermore, children are raised in close familyugr. It is common that responsibility for the
social development of the child is shared by memsbéithe community. It is in this respect

and it could be said that in the traditional systiw@re is hardly the illegimate child, even
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their parents are dead, and a child would alwaye lgot "parents” a cushion against the
odds. On the whole, all parents bring their chibdtg aiming at obtaining perfect children

who behave well and properly.

1-4 Westernisation: Examples
1-4-1 Education
According to the_Hutchinson Encyclopaediucation is the action consisting in the

developing the physical, intellectual and moralfties in a human being.

In the pre colonial period, Ghana had its own wafygansmitting knowledge to develop the
natives' physical, intellectual and moral faculti€&hana had no school building but their
children learnt proper roles and behaviour by obsegradult skills, or through proverbs,
songs, stories or tales and guessing. Also at wargiages in life, especially during the
puberty rites for young adults, intensive moral &titical instruction from family or social
elders were given. The reason for doing those fiméb educations” was to ensure that the
citizens were able to satisfy the basic traditiamratommunal needs such as mother hood for
women, and hunting, long distance trading or fagrfor men, as well as to consolidate the
cohesion which existed between them.

But later on , in the colonial period, the weststyle education was introduced into the Gold
Coast by British missionaries, and some Africaddecbn were influenced that new form of
the education .Religions principles were taughAtiacans, as well as they were taught how
to read and write since that time some Africansramarecisely Ghanaians,"” married the
alphabet”. From the missionaries’ point of vieweyhaught native people aiming at having
good members of church who are capable of readiagbtble, and can thus help them in
spreading the Holy Scriptures. This task also wasiexd to civilize the African people that
are to reform the natives’ habits according to western way of life. On the one hand, for
colonists, the rationale of education was to stitegrg the colonial administration and also to
promote the development of the African child. Fbe tnative people, these kinds of
educations are a threat to the presentation af ttaglitional values, because they thought that
as soon as children joined the missionaries’ edutahey rejected the traditional customs
which constituted their pride. In addition, withenfamily, parents and children had different
opinions about educations, the former still valtteel old way of teaching their children and
were frightened that once children were educatesl; had no time for farm work which was
the first means used to support oneself and oaesly, and also parents considered the

education as means used by the colonialists taajetiie relation which existed between
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citizens. On the other hand, children were attabiethe newness and modern day amenities
of the western civilisation and were ready to rejgee traditional way of transmitting
knowledge and also their traditional way of lifdhelAfrican people could not convince their
children to join the western education; conseqgyeetiiucation in the western style replaced
the traditional way of education. For the westesnschools were built in different regions in
Ghana and the western education held an importaoé pn Ghana. The British realized that
native people might change their traditional pegithrough schooling; many institutions
were established, mission schools also continuedptead and this culminating in the
founding of the university college of the Gold Coas1948. The colonist set up a board of
education to inspect schools, and to standardige thanagement. Later on, the education
developed and governor Frederick Gordon’s educatodicies stressed the need for improved
teacher training, equal education for girls, a gesaphasis on vocational training, and the
establishment of secondary school. Since then, atiducwas given a special place partly
because of the governor's goal of replacing Eurnpeaith educated Africans in many
administrative positions within the country. Elsemd colonial conquest frequently
stimulated young people to "marry the alphabet" @ngoes without saying that modern
education was the only solution to the Ghanaianntguwhich needed for modern
technicians. The young Ghanaian was encourageddertake further studies to be able to
replace the white people in the management of gwmintries’ affairs. Thus, thanks to the
western education, African natives, more precigghanaians, were trained to be clerks,
hospital orderlies, nurses and teachers. More@drcation was needed to train the African
people for the fulfilment of their duty as citized$ their independent country and his
education was to give them the western knowledgessary for their country's progress and
also modern ideas which will help them to fight iaga useless traditional way of life or
behaving which Ghanaian society had for a long ti@w the whole, education in this modern
form was brought to Ghana first by the British nosgaries and then reinforced by the
implantation of colonization and hence forth it diot stop developing; thus Ghanaian people
particularly young people, were becoming westehibeough British colonists' education so
the western education was one of the means us#telBritish colonists to reform the native

way of life according to the western way of life.

1-4-2: Religion
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Ghana, in the pre colonial time, had its traditiomdigions which had retained its influence
because of their intimate relation to family loyedt and local mores. There was Supreme
Being which was usually thought of a remote frormydaeligious life and was, therefore, not
directly worshipped and lesser gods that take dessiy” in streams, rivers, trees and
mountains; these Gods were generally perceivedht@smediaries between the Supreme
Being and the society. Ghanaians believe in thsetexce of the Supreme Being and the lesser
Gods. All Ghanaian ethnic groups also considerat ttre spirit world was real and it is the
same as the world of the living. Veneration of ttleparted ancestors was a major
characteristic of all traditional religions. Theglieved in their ancestors as a link with the
spiritual world; they thought that the spirit ofetilead people was always there to help the
living people in case of need, and they also werdheir ancestors. Priests undergo rigorous
training in the arts of medicine, divination andhart related disciplines and are, therefore,
consulted on a more regular basis by the publiadifional priest sometimes act as doctors or
herbalists because many diseases were believeav&odpiritual causes. Visiting a shrine was
crucial among the uneducated and rural communities.

But later on, on the arrival of the Portuguesehie 13" century, the Christian missionaries
established Christianity in Ghana which had chantdpedAfrican way of life either in the
interaction between husband and wives, parentshifdren or in their moral behaviour. The
Christian missionaries established the Basel, Kteshn, Welegan and Methodist
missionaries. The latter laid the foundation foe thristian Church in the Teentury and
established school as "nurseries of the churchilich an educated African class was
trained. From that time, there were Christian chascset up in different regions in Ghana and
people began going to church and the missionatiescted the natives’ attentions on the
advantages brought by the religion, for they cotetesome Ghanaian to Christianity. As a
result some Ghanaian family rejected the traditioelgion and became converts. Thanks to
the missionaries preaching that various Christianothinations were well represented in
Ghana. The Volta Region has a high concentratiorevangelical Presbyterians; many
Akwapim are Presbyterians, and the Methodist denatimn represented among the Fante.
The Roman Catholic Church was fairly well represdnin the central region and Ashanti
Region. There were no official figures exist toleef the regional distribution of the various
denominations, but it was generally agreed thatSbathern part of the nation was more
Christian while the north was more Islamic. On thiole, the task of westernizing the
Ghanaian people and the reach of the colonist€abilps would be impossible without some

kind of education. The colonists had adopted newudes towards the local traditions by
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educating some Ghanaian people and then changieig téligions, as a result many
Ghanaians followed the christianism and the Clanstcivilization, more precisely, the
western religion, and rejected their traditionaté®n

1-4-3: Socio cultural life

The British western way of life brought great sbcend cultural changes in Ghana
particularly for the young people. There was a gdééerence between urban and rural areas:
urban areas had customarily been supplied with nmmoday amenities compared to rural
locations, and the urban household differed fromriral one. There were supermarket and
department stores in the urban areas. As far asewame concerned, those who lived in
urban were almost educated, employed and had fédrext well educated professionals,
senior civil servants, and members of governmeid In@re prestigious positions. They
owned fancy cars and expensive clothing, and als®y twere members in Western
Associations.

In general, Ghanaians, especially those who limethé urban areas, were influenced by the
western way of life; this was visible concerningithway of eating, dressing and behaving.
The city dwellers were more fashion followers thawuntry dwellers; they followed the
western way of life. The people who live in cityngenore western than those who live in the
rural areas.

Furthermore, Ghana, like many African countries] fita own festivals which were lavish
affairs that aggrandize life sustaining ritualoipageants. Multitudes of people gathered and
marched in procession, danced, prayed and enjtmadselves. In the countryside and city
alike, all tradition occasions were feted, sucliirss fruit festivals, the end of Ramadan rites
of passage, puberty celebration and marriage dhdA# these occasions included the Akan,
Ga Adangone, and Ewe, voluntary musical assocstivere responsible for entertainment,
which benefits not only the spectators but the baranbers themselves. But later on, the
British colonists introduced a new form of entartaent. In the urban areas children spent
increasing amounts of time away their home; in taldli social activities organised by school,
had become more important in their life and hadiced sibling interaction. As a result, a
greater amount of socialization was taking placesida the family, whereas, in the rural
society the family and lineage remained the magticant institution. Apart from this, city

dwellers enjoy life in the western ways by goingat@pecific place. They made a habit of
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going out at night every week end and amused thHgeseThe urban areas, in general,

supplied much entertainment for young people.
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CONCLUSION TO PART ONE

To sum up the first part, we can say that the Glaanpeople are made up of various ethnic
groups among which the Ashanti tribes are the mosterful states.

The British missionaries came to Ghana not onlywtawduce schools but also to evangelise
the Ghanaian people. Besides, they brought westaiisation with them.

Some educated Ghanaians were not satisfied whgrdibeovered that the British aim was to
dominate all Ghanaian territories so they gaineel iteans and the desire to strive for
independence. They faced a lot of problems to glaé independence and after a long
struggle, Ghana finally managed to gain its indeeece in March 1957.1t goes without
saying that Ghana was the first African countrjhéwe achieved its independence from their
colonisers.

On the other hand, the British colonists also bhbugany good changes as far as Ghanaians’
way of life and way of behaving were concerned.

The development and improvement of the country eored particularly the social and
cultural life and this is what was illustrated thghout the two African works:” The Strange

Man and No Sweetness Herdgpth written by Ghanaian writers who are among rtiast

famous African writers, and have been particulantgrested in Ghana. Thus, in the second
part, we are going to present the study of thewwds which have links with the social and

cultural life in Ghana at the independence.
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PART TWO

THE STRANGE MAN AND NO SWEETNESS HERE: ILLUSTRATINGOME ASPECTS
OF GHANAIAN SOCIAL AND CULTURAL LIFE

INTRODUCTION

In this part, we put our points on the study alibet two works: The Strangdan and_No

Sweetness HeraVe use these books to illustrate some aspecteaél and cultural life in

Ghana at independence. We present first the witedstheir works, then the plot summaries
of the two works, after that the topics commonhe two works, and socio cultural changes

brought by the British colonists.

The Strange Man and No Sweetness Here: two wdrksriting some aspects of Ghanaian

social and cultural life

2-1-The Strange Man

a) The writer and his work:

Amu Dzoleto, the fairly well known Ghanaian writaegvelist and poet, was born in 1929 in a
village in Ghana. He attended Accra Academic and/éseity College of the Gold Coast,

then studied text development at an institute ofcation. The Strange Mas his first work,

which he wrote in 1967. He was also the authotloke other popular literary works which
were all published by Heinemann: West African Proséen in 1972, Money Galora 1975
and_Amid the Swelling Acin 1992.

b) Plot summary

Throughout_The Strange MaAmu Dzoleto talked about certain aspects of the n@lzen
society and family life such as family occupationastoms and traditions. In addition, he
highlighted the roles of Christianity in the live$ Ghanaian families in their daily lives,

concerning moral behaviour, their sexual and edwical upbringing of children. Moreover,
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he depicted the shocking hypocrisy of certain Gians and the unedifying examples of some
missionaries, which led some people to have a geeptrenched hatred for religious
educational schools and the teachers there. Apam these, in this work, Amu Dzoleto
through his young hero Mensa, gives the readermsght into the daily lives of children
staying with relatives or family friends in onetbe town of the then Gold Coast, enable them
the visits of a secondary school. Furthermore, ADmoleto described the way parents,
teachers and ministers of the church brought cimidip.

2-2 No Sweetness Here

a)_ The writer and her work

One of the most significant women novelists of eomporary Ghana, she is also a playwright
and short story writer. Ama Ata Aidoo was born 842 in Abeadzi Kyiakor, Gold Coast. Her
mother was Maama Abba and her father, the villdgef of Abeadzi Kyiakor, was Nana Yaw
Fama. She grew up in a Fante royal household asdserat by her father to the Wesley High
School in Cape Coast, Ghana. By the age of 15wsimed to be a writer. She attended the
University of Ghana in 1964. After graduating, stttended Stanford University. From 1970
to 1982, Aidoo worked as a lecturer in Englishheat University of Cape Coast. She had also
taught at the university in Ghana, Tanzania andydeand then was, for a time, a minister of
education in Ghana. Her first novel Our Sister [§Yl a collection of short stories No

Sweetness Herand her plays The Dilemma of Gha@std Anowawere all published in the

Longman African classic series. She continued itevehort stories, radio plays and poetry.

b) The plot summary

No Sweetness Herene of Ama Ata Aidoo’'s most famous works, was hield in 1971 and

was a collection of eleven different short storiegery Thing CountsFor Whom Things Did

Not Change in _the Cutting of Drink The MessageCertain Wind Form The SoutiNo

Sweetness Hera Gift From Somewherdwo SistersThe Late BudSomething to Talk on

The Way to the Funeral and Other Visidn these stories which range from the politics of

wigs to the fragile joy of maternity, Ama Ata Aidagaid clearly and honestly what she

thought about life in post colonial Africa. She da®t dodge awkward issues nor does she
give in to feelings of hopelessness. Instead, sliges the reader to accept events. Some
stories are about village people and family lifthevs about conflicts and confusions among

town's people. She also depicts some western wdifeothat the African people imitate
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concerning education, religion and socio cultuifal lin addition, Ama Ata Aidoo gives the
readers an insight into the family occupation dmelway Ghanaian people behave in general
and special focus on such matters as upbringirgitdren.

2-3 Topics common to the twaiddn literary works

The two African literary works we have taken assbarces of our studies were all published

after the time Ghana had won its independence Stitege Marwas written in 1967 and No

Sweetness Heilie 1971. Ghana gained its independence in 1957.

Throughout their novels, Amu Dzoleto and Ama Atald9, try to portray certain aspects of
Ghanaian social and family lives. They point ouhast identical kinds of problem faced by
the Ghanaian people in their own country. To sorterg, the two African literary works deal

with the Ghanaian family occupations, urban andilrgustoms and traditions, aspects of

westernisation in the field of education, religemd socio cultural life, even child upbringing

2-3-1 Family occupations

Selling and buying, farming and fishing seemedtiast usual occupational categories both
in rural and urban areas in Ghana; but apart frioat, thowever, some educated Ghanaian

people had different occupations.

a) Farming
Ghana was independent but its economy was alwagsdoon agriculture. Farming was
extremely hard work, however, some families devabeir daily lives working on the farm to

earn a living. In The Strange Mdwmisband and wife worked together in their farm helhed

each other:

"l agree, slanld Anang's wife when she and her husband

were alone on their farm" (p58).

In No Sweetness Herthe woman and her husband went to the farm @athe morning and

went back home late in the afternoon

We went to the farm (...), when he had not come lgom
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loyef o'clock
thged getting worried, and then his father too uehed
ofn the farm” (p54).
Moreover, parents spent their time working on themf but their children too helped them

managed it. In No Sweetness HAma Ata Aidoo mentioned that:

"It is high time the young people came home
from the farm" (p58).

Even old woman like Maami Ama spent their time kwog on her farm

" Why were you longer at the farm today?" (p»9
Farmers planted cassava, palm trees, yams angaradrafter farming, when they went back

home, they brought some of their products with them

Like all the loads, the other women wouddng the
ariins into their homes;
t wias colourful with miscellaneous articles.

tAe very bottom of the wide tray were the cassavas
and yam tubes, there were the gay vegetables,

golden pawpaw and crimson tomatoes. (p59)

We can say then that in Ghana farming took an itapomplace in people's occupations and

included almost all kinds of people

b) Trading
Trading also was the most common form of economnatvity in Ghana, but sometimes, it
seemed impossible for the men to consider thatetrads their main source of money,
particularly when farmers got bad harvest sinceniiag and trading were interdependent
activities; consequently, some men had to find laerotvay to get money aside from trading.

That was the true situation of Issa in No SweethEse he abandoned his trading occupation

and found another job:
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"But M'ma, what will be the use of staying here angatching
them starve? You, yourself, know that all the colgent bad
and even if they had not, with trade as it is, homuch money
do you think | would have got for them? And that vghy | am
going. Trade is broken and since we do not know wtikings

will be good again. | think it will be better for mto go away"
(p50).

Some other people could earn their living evemugfiothey were shopkeepers. It is the case

of Tete in_The Strange Mare could manage to get all his six children intchi#tnota

College:

"Tete sent his second son to Britain to read law)(how he got
money, to do all that? (...) You can't estimate havwach a man
in Tete's job can make a day? | mean a secured skeeper

handling hardware lines" (p8).

Some women whose husbands were in employmentcéiea husbands in selling food in
the school yard or somewhere else. That was treafaglr Lomo's wife, Aunt Adzoa in The

Strange Manshe sold food to the pupils at school:

"Mensa was among the lot of boys who lined up inrft@f the
women who sold food to the children (...). He wasised to
find that Aunt Adzoa was among them, like the oth@omen,

she had more things to sell” (p103).

That was also the case of Mensa's wife
She was extremely hardworking and toiled at severdd jobs,
the most lucrative being the baking and selling bfead and

cake. She was, therefore, able to help Mensa savkarge
portion of his income" (p207).

28



c) Fishing

Fishing was also considered as the largest Ghaffeiaity's subsistence. In The Strange Man

Amu Dzoleto mentioned that many inhabitants of @wastal areas of Accra had two main
occupations: farming and fishing;
«In those far off-days, many inhabitants of the cstal
areas of Accra had two main occupations: There was
fisherman who caught fish which their wives smoked

and sent inland to the farming settlement to se{[j15).

d) Other occupations

Apart from farming, fishing and trading, some wetlucated people, both men and women,
worked as teachers, doctors, clerks thanks to thestBcolonist's goal for western education,
African natives were trained to be clerks, hospaaerlies, nurses and teachers; as seen in

The Strange MarMr Lomo was the head teacher of a primary school

"Old Anang's cousin, Mr Lomo, was in the school

office when the letter was handed to him." (pj6
Women also worked as a teacher and headmistress.
"The headmistress in particular would order somé o
the girls to go to her house every Sunday morniogdo

the laundry of her household." (p220

Moreover, in_No Sweetness HeAidoo mentioned that teaching was an occupatomwell

educated women:
"What a strange question. Is typing the only thingne

can do in this world? You are a teacher, are youtho

But, but... But what? Or you want me to knowlifhad
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in the exams; | could have trained to be a teacheo"
(p88).
Furthermore, some Ghanaians of average educataamiseclerks after finishing education at

a boarding school; in The Strange MamuDzoleto said:

"It was the practice for a boy of average intelliganto
get a job in the administrative service of the cdon
after finishing at this boarding school. Mensa was
exception and was employed as a clerk: first at the
secretariat, then after a year was posted to thendsm
department, and back to the secretariat again befde
went through his probation period of three years
“(p196).

Apart from that, some Ghanaian men earned theingss by cutting grass. They did
everything to get money. They preferred going tagt places, because they may obtain low

salary in their own village. That was the casessflin No Sweetness Hefhee decided to go

to South to cut grass:

Ma’'ma, you know it is not the same. If | did thahére people
think 1 was mad. But over there, | have heard thabdt only do

they like it but the government pays you to dd'itp 11)

In one word, Ghanaian people did whatever earnei kiking, particularly when they were
married and had children.

They love their children, and they look for any meaf bringing them up. In the following
paragraph we are going to show how Ghanaian péwjpig their children up.

2-3-2 Children’s upbringing

a) In the circle of the family
Parents have a major role to play in ensuring tiopgy upbringing of their children within a

family. By doing so, they make efforts to have wa#lhaved children. On the other hand,
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father and mother did not have the same way whey Ibhing their children up. They bring

them up in a different way. In The Strange Memu Dzoleto mentioned that:

"He knew, in matters of that nature, women could @ in
useful, because they had their own method of makimghild
talk: they would shout and rail, complain and lamgncajole
and threaten, smile and caress, and the truth padirorth"

(p37).

In addition, some parents spared the rod and ofiperi¢ed their children so that they became
well behaved children. In_The Strange Manwas the case of old Anang and his wife,

Mensa's parents are against of sparing the rog;dbeot want to have their son beaten.

"While my wife and | don't doubt his good intentigrwe feel,
however that from what we've seen in the past, hi subject
our son to constant caning, we are unable to accdpis
method as the best possible way of keeping our sah of
mischief" (p63).

As opposed to that, in No Sweetness Heig@ney's father spared the rod to bring his san up

"And then, he pulled out the cane and feel on théild. He

poured those blows on him as though he were madevobd"
(p85).

Furthermore, some children suffered from whippipgJticularly those who stayed with
relations or family to make them behaved well. Theats the case of Badu and Antwi;
children related to Mrs Adzou, Mr Lomo's wife. Imd Strange ManMrs Lomo whipped

them whenever they were up to mischief:

"Each of you will get four lashes for fighting at i’ (p79).

Sometimes, Mr Lomo slapped and kicked children e as boxed their ears when he was

angry with them. It was the case of Mensa whenveel lwith Mr Lomo:
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"Mr Lomo was so cross that he slapped Mensa in the
face then boxed his ears with both hands and then

kicked him out of the room." (p91).

Parents or elders always find the best way to btiregr children up so that they behave

properly and perfectly. Mr Lomo, in The Strange Mannished Mensa by not giving him

food:
"You will not feed by your aunt this evening and

tomorrow morning" (p12).
Mr Lomo established ten rules in his house ainaihghanging the 5 boys' negative attitude:
"here are the cardinal rules in addition to the one

fighting which was recited ably by Badu" (p95

In the past, all girls were meant for marriagessme parents trained their daughters as future
housewives. As a result, some tribes, especiakly Akan, thought that daughters needed
properly trained mothers with good morals to brupggood daughters whose behaviour was
supposed to depend on their training. The carglasmts were to blame for the misbehaved-
children.

When a girl starts her menstruation, she has dweeldher community and lives in another

house where she is taught the secrets of womantioo@xamples: birth control, the best

ways to be connective with men. According to Ama Aidoo in_No Sweetness Heyéhis

traditional custom was still practised:

R when Aunti Araba was just about getting ready
for her puberty, they sent her to go and stay atwith some
lady relative. That's where she learnt to mess anduwith

flour so wella. (p16)

b) At school

In Ghana, religious and moral educations were cdsopy subjects for every child in both
public and private schools at the basic of primamel. They were done aiming at making
pupils conduct well. In addition, mission schoatsried them to recognise that they had made

some mistakes and begged for forgiveness. It idioresd in_The Strange Man:
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"a mission school trained that child must hesitatand,
if necessary, beg for forgiveness whenever his edeere
angry with him; no matter whether he was right heati a good
excuse to give, once his elders whether rightly wrongly,
though he was wrong and was displeased with him, rhast
cower in tears and plead that he would never do thmyg

wrong again” (p84).

On the other hand, when the colonists arrived, ttamsidered the native people as slaves so
they whipped them whenever they were angry witmthecause the natives behaved badly
towards them. Some indigenous teachers or heathaeadmitated this way to transform
certain aspects of their pupils’ attitudes or chiaes to train pupils to obey and to behave in a
controlled way. The teachers treated pupils impeby; pupils were severely punished when
they did not follow the school rules. They were pged or given corporal punishment:_in The
Strange ManMensa and Torto did not follow the school rulelahen considered as bad

pupils so they had to be given some lashes by Mrd,dheir headmaster:

"Mr Lomo said "here are the bad boys in this school
what should we do to them?" Whip them! The schoobwd
authorised him. Of course, this time, there was dissentient
voice and Mensa and Torto were given that dose @&dioine
that had succeeded in keeping school children hkgltinto
their adult lives" (p109).

Secondly, pupils could be whipped when conductungeiile love affair, when they were
caught by their teachers, for example writing spletyipes of love letter. Amu Dzoleto used

the "billet doux" in The Strange Mamnd mentioned that:

"any boy or girl, who was caught with a letter dhis
nature, was declared to have committed a first dagoffence,
known to the entire religious educational set upna the
punishment that went with it was nothing short ofie wilful

murder under the banner of the Christian cause fdhe
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salvation of the soul, which had no need of the hambody
any way; consequently, the boys, who wrote thodéets or
conducted those juvenile love affairs, were ascretive and
desperate as |llicit gin distillers in the dark fest of the
Akwapim hills" (p131).

Moreover, in_The Strange Mabanso one of Mr Lomao's pupils, wrote a love letted asked

his friend Badu to give it to a girl in the schoblit the girl sent the letter to Mr Lomo, and as
a result Danso was whipped:
"Danso was given thirty one lashes on his back, the
beating was so noisy and severe that the whole etiveas

hushed for the rest of the morning” (p134)

Apart from this, for pupils who did not finish tiheixercises or get their exercises wrong were

given lashes too. It was mentioned in No Sweethiess

"... If Kwesi gets his sums wrong | will come to sl to
receive his lashes..." (p64)
If mistakes were not made within a few minutes,ilsupere anyway severely whipped. It

was seen in The Strange Man:

"He would ask those sitting in front to read. Be would do their
best to read well If a mistake was not made witliitceen minutes he
would rise and shout... the whole class, come rou@he after the

others, four lashes each” (p192).

During the colonial period, the Ghanaian girls haratended school. Those who attended
school were taught housecraft in an interestingmadtical way and then performed it at the

head mistress’ house to ensure that girls learneiy well. In The Strangé&an Odole,

Mensa'’s daughter, was one of those girls:

“It was fashionable while Odole was attending sl for the

female teacher who taught her the housecraft in areresting
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and practical way (p 210). To ensure that the gilésarnt how
to wash clothes very satisfactory, the headmistress
particular, would order some of the girls to go twer house
every Saturday morning to do the laundry of her hsmhold”.

(p 220

When one of the girls did not come to the headrass’s house to do the laundry of her
household, she punished by whipping her. In Thargig Man Odole, Mensa’s daughter, is

one of the girls who was punished and whipped &rcoming to her headmistress’s to do her

household.

“One Monday evening, Odole returned from school fful
of tears and her father asked her why she wept. Shereply,
asked her father to examine her legs and hands. hevere
bad cuts on them inflated by the cane..... She tolohhhat she
was to have gone to the house of her head mistressthe
previous Saturday morning to help with the laundry..... But

she could not go” (p221)

On the whole, children should be punished for thmisbehaviours, but, ideally, the

punishment should fit the crime.

2-3-3 Traditions and Customs

Traditions and customs played important parts engbcial and cultural life of the Ghanaian
people. Practically in all parts of the countryople made a print of observing them. For
examples funeral and marriage were usually consitlas great social events. Amu Djeloto
and Ama Ata Aidoo illustrate the importance of thesistoms and traditions through their

works.

a)Marriage

Historically, the Ghanaian people were evangellsgdhe British missionaries at all, so that
many of them became converts and called Christiamsu Dzoleto, in this novel The

StrangeMan’, precised that:
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“Here we are in a Christian village” (p41L

Hence when Christians want to deal with sex, teyld have in their mind these following
words: virginity, abstinence and marriage.

As far asOxford World Dictionaryis concerned marriage is “the state of being hudlzand

wife”.
For Christian people, wedding can take place atathuthey would hold their wedding

ceremony in a church, as Aidoo mentioneflimSweetness Here.

“We hear they have a church wedding” (p126).

For some people marriage is considered, partigulhen it is held at church, as an
important Christian festival. As a result, many gles held their marriage banns to the
minister of church and the latter put up these bahree times in a church in order to check
church goers’ opinion about the marriage. It was ¢hse of the bell man, ifhe Strange

Man, when he got married; the marriage banns had talésd three times in the church:

“ ... the banns had been called three times in the chutch

nobody came forward to protest or to object to tharriage” (p 147)

In Ghana, it becomes obligatory for members of Hathilies to ensure that marriage was
successful. As opposed to that, as seen in Thadgtridlan,that was only the bell man who

spent on all things to make marriage successful:
" The woman’s father said he would have none
on the wedding” (p 14%

Ghanaians enjoy doing party so during a marriagg spent much money to have a big party

to celebrate the marriage. During that time, alrevbappy._In The Strange MaAmu

Dzoleto justified that during the bellman’s weddinge had a big party and invited many
people and all of them seemed very happy on that da

“....every body was happy that day /.../ Sugbople are
seen by every body to be drunk” (p147).
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When men wanted to have a successful weddingrthest hoard their money before it will

take place. In The Strange Mahe bell man hoarded his money before holdingeaiage:

“...The bell man has worked for a long time. He has
always been hoarding his money and can easily affor
expensive things of they take his fancy. “He wastqu

splendid on that day” (p149).

“Really Mensa, it was a very successful wedding and

the couple looked quite cheerful. For a week or so,

there was good feasting and merriment in the bell

man’s house” (p150).

When a couple had bad relation, they had to geirced. After the colonisation, Ghanaian
couples had to have formal divorce when they warsejparate. That was the case of Maami

Ama in “No Sweetness Here

“do you know that tomorrow | am going to have

a formal divorce” ” (p 60).

Being husband and wife is not an easy thing heloefre getting married, one should think
deeply, as well as a couple should know each dthewvoid separation. A man or a woman
should look for whom she or he is dedicated to hen/and can help each other. In The
Strange Manwhen Mensa decided to get married, he lookea fgirl that is dedicated to him

and could help to share his problems:

“later on, Mensa married the kind of girl he was dking for,
and at this stage he was lucky. She was a good fgoin a
respectable family. Nobody would say his wife wasfect in
every way, but every one knew she was a good asteqful
woman who was completely dedicated to him and sHaire

large measure his emotional and spiritual life”(pZ).

Amu Dzoleto, in this novel The Strange Maowed that no couples got divorced from the

beginning to the end of this novel.
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It is not necessary to rush into marriage; it itdyeto take time getting to know each other,

and then to test the depth of love. But Mensa’'casdhe Strange Mans opposed to that

situation. He wanted to marry the daughter of nevjpus head teacher in the boarding school

even though he did not know her well, he also didkmow how deep is love was:

“he thought first of marrying the head teacher’s dglter....
But he was not sure whever he loved the girl or waethe girl
loved him” (p200).

Besides, the shopkeeper asked Mensa if he lowedith but Mensa was not sure of him and

said:

“I" m not sure | do, but I think in a way it is prger | marry
her. (p 205).

If one is not sure of oneself, it is better to fmksomeone else ‘advice. For Mensa, he asked
for advice from his best friend Torto, because @ ériew the girl and her love affairs in class

so he advised Mensa not to marry her. That isfiedtin TheStrange Man

“if you are not sure you love her, please don’'t ma That's
my advice and it comes from a good friend. (p205)
Marriage is considered as one of holy things, saHose who were united by God must not
separate whatever happens. But, in No Sweetness Kea decided to leave his wife for

financial reasons:

” But Ma’'ma, what will be the use of my staying herand
watching them stare? Trade is broken and since we rbt
know when things will be good again. | think it iibe better

for me to go away. (p30
As a conclusion, the traditional system of Gharenegally, approved the polygamy. But

during the post-independence period, the civili€ddnaian people considered polygamy as
adultery. They considered themselves as Christaplp so they follow what the bible said:
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“Each man should have his own wife, and each wostanuld have her own husband “. ( |
Corinthians 7:2b)

That is for the marriage and the following parag@régls about the funeral.

a) Funeral

Ghana, like the other African countries, consideteteral as a great social event and a big
affair. It is also a reflexion of one’s riches aslMas a mark of social important.
All people seem very bitter about death particyldhe bereaved family. They cried and

sobbed all the time. It was the case of Tete’'s wifthe Strange Manvhen Tete was dead,

his wife always cried and sobbed:

“Oh! Oh! Oh! Oh! She cried.

| can’t understand it's cruel” (p2).

In addition to this, in No Sweetness Henden Kwesi was dead, all people who came there

cried:

“They all forgot their differences and burst into oud

lamentation” (p73.

When hearing someone’s death, everybody, even @eapb live far away, came and
attended this momentous event; it is meant to cdnafad help the bereaved family. As seen

in The Strange Manall the people in village came to Mensa and Betsbther’'s house as

soon as heaving her death:

“in the evening while her mother’s body lay in & the local
choir and singing band arrive in full force/.../.Nonef them
had been in his farm that day and now every bodfecéd his

services with an eagerness and enthusiasm” (p250).

In addition, in_No Sweetness Hegdwoa came to Auntie Arabia’s funeral just afeaving

the news:
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“....I just rushed into my room to pick up my okatadshen |
heard the news. How could | remain another hour Farkwa
after getting such news?”(p114).

We mentioned above that funeral is a reflexion 0&’'s riches and also a mark of social
importance so from the beginning to the end offtimeral, that was time when the corpse lay
in state until it would be placed in the graves bereaved family showed how big they were.

In The Strange Manwhen Mrs Old Anang, Mensa and Tete’s mother, diedtwo men

expected an expensive funeral because they westdeoad as well-off men:

“Her passing away, however; was a momentous everth&
villagers who regarded old Mensa and Tete as merowvere
well-off. They therefore expected an expensive fraieand
burial.” (p249).

By doing so, they spent much money during thaetim

“Tete rushed to a village in the plains of Accra dn
bought a fat bull at thirty five pounds. He also bght
cases of whisky, schnapps, gim and beer; only a few
crates of soft drinks” (p25p

When someone is dead, some other people, relativégends, offered financial help for a
very short moment and little cash donation from gathizing villagers, and they are given

food and drinks. It is mentioned in The Strange Man

“Whatever cash was left she had spent on the furiera
most of it having gone into a liberal provision alrinks
and food for those who came to mourn with her. Even
the little cash donations, she receives from theopo

sympathizing villagers, had to be used” (p262
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It was the customs of modern Ghana, especiallyhi@iChristian people, to bring the body of

the dead person to church for the funeral serWige.seen in The Strange Mémat a minister

of church wanted to know when Tete’s corps was d¢nbto church:

“He wanted to know when the body of Mr Tete could

be brought to the chapel for the funeral servicg33).

After going to church, people brought the body efd person to a grave for the funeral.

There are almost Ghanaian who were buried in a @mnm No Sweetness Hergwesi was

buried in a cemetery:

“I had let the children sing “saviour blessed savid

and we had gone to the cemetery with him” (p73

It is a custom in Ghana for people to bring différgroups of singers and dancers to sing for
the decoration of the funeral and also giving respe the dead person. Aidoo, in her short

stories_No Sweetness Heteld that Auntie Araba dance group practising bhead song for

the funeral:

“did you hear the bosoe dance group practising
the bread song? ». Yes | heard, thase going to
make it the chief song at the funeral this
afternoon/.../” (p114).

In addition, Ghanaian like other African peopleyéahe custom to bury everyone in the

afternoon and it is still justifiable until now Bhana; as seen in No Sweetness Henen

Kwesi is dead:
“He was buried at four o’clock” (p73).

It is a customs in Ghana, for the bereaved familyta be alone after the funeral. They need
comfort so all the people who attended the funemkmony should go to the bereaved
family’s house; not only to comfort them but alsa¢affirm kinship within community and it

is no need to weep again. That is mentioned in Neethess Herthat:
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“after funeral, | went to the house of mourning
as we should do after a burial .No one was

supposed to weep again” (p43).

It is tradition to have a ceremony during the nage and a funeral but during the marriage all
people are happy however, in a funeral people deebe sad and sobbed, they cry all the
time.

Many changes occurred in Ghana when the Britislonisis arrived there. Not only the
customs and traditions changed, but the Britislrusts also brought changes as far as social

and cultural life are concerned.

2-450CI0 CULTURAL CHANGES BROUGHT BY BRITISH COLONISTS

a) Education

During the pre colonial time, Ghana had its own sveyyeducate children, even though there
was no school building at that time. Children ledhings from imitation of their parents and,

then the whole communities. They also learnt theper roles and behaviours through

proverbs, guessing, songs and stories at their home

During the colonial period, many changes begawctur; the British missionaries and British

colonists brought changes by introducing a westyte education. Many schools were

founded everywhere in Ghana; since then, many Géarchildren started going to school

and received formal education. Parents were alsougaged and even compelled to send
their children to school instead of giving themditenal or informal education. Thus, it was

obvious that, the western style education had broepanges in the moral outlook and

behaviour of Ghanaian people. Amu Dzoleto, in lugah The Strange Mamentioned that if

children did not go to school, particularly boysey would be rotten to the core:

“some of the boys in the village who have not yeeh

put to school are rotten to the core” (p56).

British missionaries then built some mission schanlGhana and, they encouraged parents

to send their children to those schools if they tedrto have good children. By doing so, as
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shown _in The Strange Mahe catechists convinced Mr and Mrs Old Anangédndstheir

child, Mensa, to his school:

“l therefore appeal to Mr and Mrs Anang to send time
children to my school after Christmas holidays/.l.promised

to mould them into useful citizen of our country”§6)

Apart from this, some parents considered the wnsschools as good schools and were the

best places to educate children:

“there are three good secondary schools in this nty. One is
at Achimota, two are in Cape coast. They are alld>dearing
school” (p23).

Seeing the advantages from the existence of scimaoly parents sent their children to school
since it had always been their ambitions to havié edeicated children. That was the case of

Tete, in_The Strange Mahe wanted to give his children a first class etlana

“He made sure all his children got a first class echtion/.../
one of his children must go to the United Kingdoro tead
medicine/../ he sent another son to the United State to study
refrigeration engineering at the Massachusetts litgte of
technology/.../ one of his daughters had finishetl Achimota
college; he sent her over to a hospital in Oxford do

midwifery/.../ Tete sent his second son to Britainread law”
(p7-8).

Although some parents thought that school had daomental development and responsibility
for child rearing, they seemed unable to distinguietween schools. They believed that
having good education and progress depended otypleeof schools, teachers and staff as
well as the environment. That was the reason why &evised Mensa to choose a good
school for his children as seen in The Strange:Man
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“Why, in the name of progress, should you let Nee @ that
school? Don’t you see there are no expatriates ba staff? All
the delinquent crimes committed in Accra are penaged by
boys of that school. The pupils in that school awet pupils’ at
all/...... / can you take a school seriously when itsaunaster
has no cow? /.../ Any school founded in a slum is hioty, but
a festering of that slum” (p 2B

In addition, children also can choose and distisigubetween schools. They know what

schools are suitable for them. In The Strange ,Méensa persuaded his mother to send him

to the school where he wanted to. He said:

“1 don’t want to go to any other school but that onhe boys

there are neat and well behaved” (p 160

Some parents show a very positive attitude conegrthieir children’s education; they are
ambitious to give them substantial education; eifethey are uneducated and poor, in
addition, the parents watch with pride as theitdren succeed in their education. That was

the case of Kofi, in No Sweetness Henéo was a bright student and that made his father

happy:

“Well, we went to the sixth form and of course fah
realized | was still in the school. He was quiteysaling
of to me too. He always managed to letpslinto
conversation with other men how Kofi was planning t

go to the university” (pl2).

We mentioned earlier that the colonists’ rationale education was to promote the
development of the African Child; as well as theygoor’s goal was to replace Europeans
with educated African in many administrative pasig within the country. Amu Dzoleto, in

his novel The Strange Maasserted that:
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“It was the practice for a boy of average intelligeto
get a job in the administrative service of the cdon
after finishing at this boarding school” (p 196)

Formal education also gives some children the dppiy to go abroad. For children who did
very well could continue their studies in anothe@umtry, thanks to a scholarship they

received from the government. For instance, in M@&ness HereKofi, who was a bright

student, won a scholarship to an American Univgrsit

“| passed higher and with lots of distinctions/.../ dn
then | met Mr Bunting, who had been our Chemistry
teacher. He asked me if | would be invested in a
scholarship for an American University/.../ of courde
applied/..../ | got the scholarship” (p132

Moreover, in_The Strange Ma®dole and Nee, Mensa’s children, also won schbiarto

Europe and West Germany:

“Odole had finished her sixth from course succeskju
and was going through the ritual for a scholarship
award to fly to Europe to do medicine. Nee had also
done so well in the west African School Certificate
Examination that a mining company had generously
given him a scholarship to do mining engineering in
West Germany” (p25)

Western style education brought not only good changut bad changes also in the socio-
cultural life of the educated Ghanaian. Sometimasnél education put well educated
children in a bad situation and made them behadtylespecially towards their family. It

was the case of Odole who was bright student amdsebolarship, in The Strange Man

“Odole had become rude to everybody in the house
particularly to the father and mothér(p257).
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Furthermore, some teachers, lawyers, doctors, enk<lfelt that their wages were not
sufficient for them consequently their dreams cheés had tempted them into corruption.
That was the case of Mr Roberto, in The Strange,Mdam was a chief clerk and had

immediate control over the interpreters. He acakpiebes offered by 2 labourers, who

fought each other, in order to avoid prison:

“Friends told them about the interpreters and Mr Rerto's
contacts shuffled through the darkeners of the nigand each
labourer found and gave away ten pounds so thatytheould
not be sent to prison/..../ but Mensa had known tHisibe
(p211) and (p2138

On the whole, the two Ghanaian writers, Ama Ataodicand Amu Dzoleto, in their novels
described their positive view concerning the westyle Education; for them it was very
important and also the source of development aagrpss, especially a powerful instrument,
for radical change. Thanks to the formal educati@y had acquired that some well educated
Ghanaians became elites as well; thanks to thaseatetl people and elites who gained the
desire to strive for the independence of the cquaid their efforts culminated in victory.
Ghana was the first African country who achieveditidependence that was on Marct' 06
1957.

b) Religion

As far as Ghana was concerned, the Christian nmaggs established Christianity in the 15th
century. Christianity has changed the African wdylil@ whether in the communication

between husbands and wives, parents and childremelisas in their moral and sexual

behaviour or even in the children’s education. issionaries built Christian churches later
consequently, there were Christian churches senh upfferent regions in Ghana and some
villages’ eyes became Christian villages as Amul&mo in The Strange Mamffirmed that

Bovid, which was a village below the Akwapin hiiisthe southern Ghana where old Anang

and his family lived, was a Christian village:

“Here we are in Christian village” (P41).
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When churches were set up in Ghana, people begag gochurch and managed to reject the
traditional religion little by little. They did thebest and made big efforts to frequent church
or went to church every Sunday to pray to God amgbes without saying that they believed
in God who was the creator and ruler of all thingsice then, people were considered as
good Christians when they went to church on Sundays

Ama Ata Aidoo noted, in No Sweetness Hdhat a good Christian was described as a person

who attended church twice every Sunday:

“She certainly went to church twice every SundayheSwas a
good Christian” (P118).For Amu Dzoleto a good Chiien
was a person who had been baptised and confirme&dadugo,
youre not a Christian, youre not been baptised @n
confirmed’ (P147).

Thanks to the British missionaries then some Afripgople, mainly some Ghanaian, were
converted to Christianity; by doing so, they lowatk another and showed respect in whatever
they said and did. For example, in family childreapected and obeyed their parents.

They followed what bible said: “You children mudtay your parents, for this is what pleased
the Lord” Colossians: 3-20. In addition_in The 8tta ManMensa was an obedient child, he

accepted to go to Mr Lomo though, he did not wantecause he was not chosen to come
here, he answered:
“l didn’t choose to come here, It was my father

who asked me to come”(P84).

In addition, husband and wife also followed what Bible said “You wives must submit to
your husbands as is fitting for those who belontheoLord and you husbands must love your
wives and don't treat them harshly” (Colossian839).

Amu Dzoleto, in The Strange Madescribed old Anang as an ideal Christian bechaseas

a good head of family and husband. First he wasoa fpusbandecause he never treated his
wife harshly. For example, when old Anang and hikewwere wanted at the catechist’s

house, he, old Anang, did not scold his wife, henselled his wife before going there:
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“you may be right, counselled old Anang; but you

must choose your word carefully when we get there”
(p47).

Second old Anang was a good head of his familyoreehis death, he encouraged his
children to behave well and the urged them to &p the helpless people and the poor, for he

said

“you have to be nice to people, you should cooperat
with people in a cause for the common good/.../ toy t
do good for its own sake/.../ you've supposed to
believed in God. But if you happen to be unabledim as
he wishes, you may end up in hell/.../ translate your
ideas into that harmless personal way of life thragakes
for peace, hope and light in your dark corner/...ésk
the sick, the humble, the dejected and the suppbsed
down and out, they’re wonderful people do them gpod
cheer them up and feel you're one of them in a wbrh
which there’s always something blatantly and radilya

wrong”(p156).

However Christian people have been taken as modoglothers, particularly by their
descendents. In_No Sweetness Héfercy and Connie’s attitudes differ entirely fraime

other girls who chose to settle with rich old meacause for them, they broke Christian rules

“their parents were good Presbyterian. They feared
God. Mama had not managed to give them all the mile
of life before she died. But Connie knows that ruimg

around with an old and disproved public man would

have been considered an abomination by parents”
(p93).

Furthermore, education and religion are interdepehtlecause once the British missionaries

penetrated the local Ghanaian society, they bugliibsl to teach some natives to become
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convert and then good members of the church whiddmeicapable of reading the bible and
could thus help them in spreading the Holy ScrggurLater on, mission schools were
numerous in Ghana and became absolutely necessa@hfinaian children in order to pave
the way for a better future

That case was seen_in The Strange Myaments who wanted to have good children semt the

only to a God fearing school like Achimota Colleggd the two schools in Cape Coast; the
others schools are considered as bad schools:

“There are three good secondary schools in this
country. One is at Achimota and two are in cape sta
They are all God fearing schools, but Accra Broodin
School is not attached to any religious denominatio
and if it had its way, it would be pagan. Anyona this
country who wants his child to be distinguished in
future must have him go through one of the three

schools I've mentioned”(p231

To sum up, the African people felt that they haevide choice as far as education and
religions were concerned, but on the whole edugatind Christianity had brought great

changes on the lives of the Africans more preci&gnaian people.

C) Social and Cultural life

Apart from the education and religion, the Britsblonists also brought changes concerning
the social life of Ghanaians particularly in citieBuring the pre-colonial period, the
Ghanaians’ life was very simple whereas when thaewBritish colonists arrived, they, the
Ghanaians, imitated them completely in the fieliashion, entertainment and marriage.
Concerning the fashion, Ghanaian girls and womewealsas men were influenced by the
white British people’s way of life, more precisehe western way of life, because of the long
social relations with them. Ghanaian girls and worseeing beautiful white girls and women

did all their possibilities to become like white men. In_No Sweetness He®essie was very

surprised when she returned to her country to #etheagirls and women imitating white

women. They put some artificial things on their siindblack skins to look like white women:
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“... it seemed as if all the girls and women she knew
and remembered as having smooth black skins turned
light skinned” (p3).

In addition, these girls and women wore wigs toehahite women'’s hair:

“it was then she noticed the wigs, all the girls rge

wearing them” (p5).

Besides, in order to attract men, some woman @dtppution, wore attractive dresses and put
lipsticks; Ama Ata Aidoo noticed in her short sewiNo Sweetness Hetteat:

“her lips with that red paint looked like a fresh aund.

There was no space between skin and drgps856).

Apart from girls and women, Ghanaian men also washionable clothes and shoes when
they went to a village or town to visit their rél@s or friends. It was the case of Mr Lomo, in

The Strange Marhe looked very smart when he wanted to visit asro@Ild Anang:

“he was well dressed and distinguished, thought
his shoes were slightly cracked here and there, it
appeared, they were accustomed to good
polishing. His dress sat on him like a man who
would not look awkward in Ghanaian clothes”

(p7D.

In addition, Ghanaian people had their own way &fig fun either in cities or in village
during the pre-colonial time, whereas when thei@ritolonist arrived, they brought changes
and established new forms of entertainment espedialurban areas. For example, city
dwellers spent their week-ends having fun sincg there very busy on weekdays, and they
went out at night; that was their habits, and if titey seemed nervous and unhappy; thus
going out at night during the weekends became & fousvery Ghanaians when living in

cities; Aidoo, in No Sweetness Hejastified that:
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“it would certainly be a crime to come to this céyd

not go out on a Saturday night”. (p33

City dwellers also always went g buildings where a band was playing; they waeté to
dance and drink. Aidoo, in No Sweetness Hdescribed the city dwellers’ way of spending

their time in a night club:

” some were in front of counter buying drinks,
others were dancing” (p33).
By doing so, Ghanaian people liked to imitate wpig@ple when they danced and drank

“I think you all dances like white men.” (p34)
" as for me, | told him lemonadéut his woman

asked for beer” (p34).

Besides, in The Strange Mavhen Mensa and Torto went in a shop they asked domd

coca-cola:

“Mensa called for two bottles of beer, but Tortoiddhe
was not sure whether he would hauaeer, perhaps

some coca-cola would do” (p202)

In addition, some people began considering beargmod drink and enjoying it:

“Beer always goes down well in this part of the vebrl
Itll make you enjoy your dinner, and as you know,

refreshes as you drink it (p 203).

Before the arrival of Europeans, Ghanaian peopj@yed practising polygamy, but when the
British missionaries established Christianity inaBlh, many Ghanaians were converted and

refused polygamy, The Strange Msimowed it:
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“What | don't like is adultery. If | caught my wié at it,
| would not cut her throat, | would not drag her teourt, |
would pour gasoline on her and burn her alive soathshe
wouldn’t do it to the next man.” (p2056

Consequently some men who wanted to get marriddndt like a woman who has been
already seduced:

“Would you marry a girl everyone has seduced? (520

Moreover, the British colonists brought many change far as Ghanaians’ behaviour toward
the marriage and moral were concerned.
Some couples preferred and performed religiousiawge. That was the case of the bell man

and his wife_in The Strange Marthey held her marriage at church when some Ghasa

became Christians; they avoided producing bastatus were considered as children from

adultery._In The Strange Mathe old clergyman, during his sermon, explainetheoschool

boys how bastards were:

“You don’t go to bed; you lurk behind people’s hoes
whistling girls’ names. And the result? You produce
bastards for others to look after /.../ God doesnkd it!

It embarrasses Him! Besides, it is both embarraggin
and inconvenient to everybody to you, the girlseth
parents of the girls and yours, the church, the thi
when he grows up and last, but not the least, tayo
conscience! Moreover and personally, | don’t derive
any satisfaction from baptizing bastards” (p197).

In order to respect God, the Christians should steép with someone who is not one’s
husband or wife, and should abstain themselves §erual contact before marriage. That

was the case of Mensa in The Strange M4® had made the daughter of the headmaster at

the Middle School of Accra pregnant during the sthgear, so he felt guilty. But,

unfortunately:
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“ After three months, the girl was seriously ill, and
when she recovered she no longer had to look foravar

to having a baby.”

Old Anang was described by Amu Djoleto as the perféhristian. The principles of his
moral were to convey the sympathy to the helples$ @oor people. Before he died, he

encouraged his family to help people who were po@ick:

“Seek the sick, the humble, the dejected and thepmased
down-and-out; they are wonderful people. Do them ogo
cheer them up and feel you're one of them in a wibrh which
there’s always something blatantly and radically

wrong.”(p156)

He also gave his family some advice about the way speak, he advised them not to harm

anyone when saying something or expressing ideas:

“Translate your ideas into that harmless personal yvaf life
that makes for peace, hope, and light in your daderner.
(p156)

On the whole, Amu Dzoleto and Ama Ata Aidoo, inithiterary works, described the
changes as powerful instruments that made Ghamaple develop and able to improve

their way of life
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CONCLUSNOO PART I

From the studies of the two works, The Strange Mad No Sweetness Hera/ie can

conclude that some aspects of social and cultuf@alih Ghana at independence were
illustrated by Amu Djeloto and Ama Ata Aidoo thrdwaut their works.

Moreover, the themes “social and cultural life” tthee have studied within the two works
concern also the Malagasy way of life.

As far as education is concerned, caning is vemomant: first it is the best way to punish
pupils, but on the other hand caning made somer @heents not admit their children in
schools where teachers enjoyed using cane wheslpngipupils.

We stated earlier that, when we studied the tvavkss in the third year at the “Ecole
Normale Superieure”, we felt that these books carused as didactic material in lere and
Terminale because there are some excerpts we eato ysactise the writing skill which fit
these levels according to the Malagasy lycée dalfgyllabuses.

Thus in the following part, we are going to usest excerpts as written supports or reading

comprehension.
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PART THREE
TEACHING APPLICATION

INTRODUCTION

Malagasy students often have difficulties in thetquisition of the English language;
these difficulties may lead them to dislike, neglecomit this subject. The latter are often due to
the government, teachers, as well as students #hesss

First of all, the foreign language teaching policyMadagascar is focused on the teaching
of French language which is put it in first plateit does not care enough about the English
languages teaching strategies. English is made pional subject at school; though it is
compulsory for the literary forms, its coefficieatnot suitable enough for the learners to learn it
seriously. Moreover, three hours a week are ndicserfit times for such a demanding course.
Second, in the classroom some teachers are nohedita humiliate some of their students, when
the latter use or write wrong words, or obtainirgd bmarks. The teachers’ attitude can lead
students to dislike or skip English classes, bassiene teachers do not pay much attention to the
teaching when they feel that their students dopagtmuch attention to it either. Concerning the
writing skill some teachers assert that it is netessary to teach writing, since students are
already capable afriting sentence or sentences and it could logidallow that they know how
to build paragraphs since paragraphs are made spntéénces more precisely, some teachers do
not motivate students to do or improve writingabidition, some teachers teach in a very routine
way which is very boring or not exciting; as a fgsstudents may skip the class, indeed they
always speak English during a session and do metafahose who do not understand; the latter
make up the majority of the students. Some teaat®tbe writing activity at a very end session
and forget to correct it in the following sessitimerefore students, who have not finished their

work and are not familiar with writing, are verygpy and neglect the writing totally.

Third, some students neglect or omit the Englidbjest because they think that “literary” forms
are not so important compared to the “scientifinés; besides at the beginning of their English
learning, they already know that English is notcenpulsory subject in 3eme and in T D-C,
indeed those who have learnt it seriously from 6dmeeme may not have acquired in a
satisfactory way what they have learnt. They alwfags that English is not their mother tongue
and their brains do not feel like making efforty/more. Some students are not ashamed to say

that it is not possible for them to continue thiemglish learning abroad.
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Furthermore, some students complain that Englistkbare very expensive and difficult to find
particularly novels and English through Englishtidicary. As a result, their wills for reading
decreases, they lack vocabulary and it is diffibeitthem to become familiar with or fluent in the
English language. In addition, they cannot adjostrtselves to the style of any writers. Students
who choose the “A” section i.e the literary fornase not so good at English; they choose this
section to become free from scientific subjectsegdly mathematics, but for those who really
choose it seriously, they are too self confidert do not care much of it, consequently they make
many mistakes.

All in all, the Government must be more responsibleMalagasy Students’ success or failure.
Students could do better if the former took some@artant measures to improve the English
Language teaching and learning in MADAGASIKARA.

In view of trying to solve these problems, in thast part, we shall suggest some ways to make
students be interested in the English subjectjquaaitly, the part about the writing task at the
Baccalaureat exam for example. To do it, we shedl and adapt some excerpts from the two
works for practising the writing skill.

Thus, this last part of our dissertation will foqusre particularly on how to improve the practice
of the writing skill; that is we show our suggestdy combining some writing activities with the
reading comprehension (excerpts from the two workg)n we shall at the same time present
some theoretical parts concerning the writing skifter that we carry out our experimentations.

The last paragraph is about the suggested |gdans.
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3-1- Integrating Writing and Reading for Effectivenguage teaching

We tried to look for an effective way to incredbe students’ vocabulary, expressions,
structures as well as their will for tackling wnitj, hence, we realised that writing, which is
considered a difficult skill, can be combined withe reading comprehension; and when we
carried out our experimentations we integratedimgitwith it; as a result some students, who
seemed reluctant to learn English because of teeals of knowledge, became interested in it
when seeing and following our writing lessons antivdies. The students were at first poor at
writing, because it was a fairly difficult skill. By were expected to create a written product that
showed their mastery of the content, the meaning péragraph, the mastery of vocabulary, as
well as the structure, spelling in a new languagied especially the possession of cogent
convincing ideas. Besides, some students who caone ffural areas and those who chose “B”
option at the BEPC could not even write one aceusanhtence or one coherent paragraph during
their Lycée years.

On the one hand, some teachers asserted that nataecessary to teach students how to
build a sentence for example, since they had ajrbaén told that during the four years at the
CEG level , they chose to emphasize grammar arilingpeather than content and organisation of
ideas. They did not help students develop theiitalbo express ideas either. Thus, in view of the
many difficulties which students are faced withperforming writing, we thought that integrating
reading and writing could be an effective way fadhing the English language, to make students
obtain better results at the writing skill.

The writing skill is a productive skill and readiis receptive one as we know, hence the
two skills can reinforce each other. By doing, teacher can use different kinds of reading
material or anything written, namely texts such laters, reports or excerpts from novels or,
short stories. With texts, the teacher can teaamgrar and difficult vocabulary items contained
in them, and which the students need to masteaddition, the best way to improve students
“word power”, i.e. the mastery of expressions atrdcsures is through reading. Students may
face difficulties with reading but they can adjtisémselves with the writer's style and when
reading is combined with writing, it becomes eas®rintroduce different types of writing
activities, such as controlled writing, guided wgf, semi-guided writing activities, or as a last

stage free writing activities.
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3-2- Some theories about the writing skill

3-2.1- Introduction

Writing can be considered as communicating messaginformation as Donn Byrne, in

English Teaching Extracgtsaid: «writing is not language but a communieagystem tied in very

intimately with language” (P 20)

Moreover, writing skills are productive skills senthey are mainly characterized as processes of
output, they aim at reinforcing vocabulary and ctiuees already mastered orally; writing skills
are not only the abilities of learners to exprésrtopinions on a definite given topic in writing,
but also the organization of information logicadlgd clearly in sentences and may be considered
as a feedback either for the teachers or the stsid@friting is also considered as output, since
they reinforce vocabulary and structures alreadgterad orally, they can be used for practicing
end term achievement tests.

To sum up, we can define the writing skill as meahexpressing thought, message, ideas and
feeling, using written words. But before studentstey teachers should make sure that those
students can say something, read it, and undergtahds worth mentioning that there are some
kinds of writing: sentence writing, paragraph wij letter and essay writing; each of which has

its own style: narrative, argumentative, and desiwe according to the given topic.

3-2-2 The importance of teaching whging skill

Writing, a difficult skill, may require time for stteaching. Teachers should teach and
explain their students how to deal with this slepecially concerning essay writing and
paragraph writing if they want them to consider thting skill seriously and make it more
interesting in class. This will bring success egdlcif teachers persistently exert themselves to
motivate students to read and write.

Moreover, teachers should not continue to belibeg there is no particular need to teach
writing as some of them say:” students are alrezapable of writing sentences and paragraph”
nor should they undertake the study onlyhatvery end of the course. This strategy abouingri
is bound to decrease the interest of the studewtsheir motivation to write well.

Furthermore, writing activities present less thriéwn giving response to oral activities

particularly for students who are very shy or hanficulties in speaking. During the writing
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activities, students have more time to look for @grforms and they can express their thought
calmly; they can also make progress in conceptiaitip;mn and in writing. Abilities were seen
through writing tasks; in addition, some studertscerns, especially for Terminale class, are to
be able to read accurately, to acquire informadiod to write logically so as to get good marks in
written examinations.

Thus, to make learners be interested in writing @lotain positive results, as well as to
make it important for students: as we see it, teexcbhould first help students towards acquiring a
mastery of the written form of the language; secawhsider teaching writing as an important
element in then teaching, even though it may déculit.
Last but not least, teaching the writing skillsvesry important if only for practical reasons: it
makes up more than 1/3 of the total mark: 07/28eeiin the BEPC or Baccalaureat examinations,
so teachers should devote enough time and sheulgdltient to teach it for any of those classes.

3-2-3 The Writing Skill as Seen in theivd. and Terminale Official Syllabus

First, we will examine the lere official syllabliscan be described as a block of teaching
units which fall into twelve units.
Each unit is organized from the selection of lamguaunctions. Once it is selected, this function
requires a context which permits its realizaticengple context). Immediately after a choice of a
context, the topic and vocabulary are defined, e as the structures. Sample tasks and sample
techniques for presentation have been seen will@nsyllabus. Writing skills are seen within
practices such as filling bubbles, information giipng up charts, cloze procedure, information
transfers, and completion and also within free potions like: describing something, building up
sentences or dialogues, narrating events, writerggnal letter and job application, articles and
filling up questionnaire.
As far as the Terminale official syllabus is comezst, there are not many differences between it
and the lere official syllabus, but at the endhef Terminale level, students will be involved in
many situations of communication. Students wilblbée to write passages of various situations or
of different natures such as description, narratietters, and articles.
In addition, the syllabuses describe some typesvaluations for the writing skills; the tests aim
at measuring the students’ level or competenceriimgy accurate and appropriate sentences.
All in all, it is worth mentioning that all the eteents such as the unit, the topics, vocabulary,
structures, language functions which are presemedhe syllabus can improve students’
knowledge, result and competence if teachers cahaje of them. Indeed if they possess various
didactic materials to use and follow, and theysinihe program well.
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Students also can perform and understand writirgytiqularly perform their writing in
baccalaureat examination easily if they are taagltexplained how to deal with the writing skill.
There are some suggestions on how to teach thengvrgkill integrated with the reading

comprehension that we have put as appendices.
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3-3-: EXPERIMENTATIONS

During our classroom observations, in the third d&odrth years at the Ecole Normale
Superieure, we noticed that the teachers did netamy excerpts from novels or literary
works when teaching the writing skill. They onlynaninced a topic and then ask the students
to write their essays or paragraphs about it. kvesth mentioning that we put all those
observations as part of the appendices.

Writing activities were given at the very end oé thession; none of the teachers, we could
observe, gave controlled and guided writing acasit This is why, we decided to use some
excerpts from novel and short story collectionse BirangeMan and_No Sweetness Heas

sources for reading texts, and used them with serteg activities.
During these sessions, we also tried to show howeach writing paragraphs, essays and
personal letter writing.
In T A we dealt with the topic “health”, and we k#ed personal letter writing in lere A class.
Our aim was to teach and to improve the teachingp@fwriting skill by using and adapting
excerpts from the two literary works suitable t@gé levels and in compliance with the
official syllabus.

3-3-.1- Experimented lesson plans for Termiale

We think that there are ways to implement a fudicteng session focused on the study of topics
for examples: health and personal letter.

First, we began with a warm up activity, then idinoed the excerpt from the work” The
Strange Mahas a reading text followed by silent reading,| op@estions and vocabulary, this
was the comprehension stage .After that, we adkedtudents to take notes. We, then, gave
them a few different kinds of writing activitiesofatrolled, guided and semi-guided). We
asked them to wait for the explanations about howeal with a semi guided writing before
starting work.

On the whole, we spent time on developing the esttid writing skills, we first
prepare them for the semi and free writing modelgiéw of their examination. Besides, we
also made some teachers aware of the importanttes afriting skill, explain why it was not
always advisable to do it only at the very end skasion as a way of winding up a session.
We explained our view: this could mean for a greanber of learners that writing, offering
ideas, giving one’s opinions about a problem oergoss question, was not an important part

of the teaching.
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The script
Date 18" November 2008

School Lycée R.V.Moramanga
Class Terminale

Duration 2 hours

Title of the lessonTalking about diseases an keeping fit
Unit 11 Health
Skill to be emphasizedvriting

Materials Excerpt from The Strange MA&Nrapping paper

Documentation section Official syllabus
- The Strange Mdny Amu Dzoleto

- Dictionary: Oxford Word power

Stage I: WARM — UP ACTIVITY
Objectives: To raise the student's awareness andaice them ready for the teaching and

introduce a bit of the topic.

Timing | TEACHER'’S PART STUDENT'S
ANSWERS
Stage | | How much do you weigh? Sl142 kg
10 mn | Do you smoke? No
Do you drink alcohol? No
And you, how much do you weigh? S2: 58 Kilos
Do you eat much food? No
And do you eat much good food? No
What is the consequence of drinking too much atbh -Tension
In English tension is: blood pressure and you séwave a high -To have il
or low blood pressure. stomach

When your stomach is painful you say: “ I've a sémm ache”

And what are the consequences of eating too mact fpod? | You are ill
When a person is very fat we can say: he is ovghtéunder| You are fat
weight “ is its opposite

So do you want to be healthy or to keep fit? Yes, madam!

OK- what can we do to be healthy or to keep fit? Practice sports!
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Very good! Give examples of sports Swimming
Running
What else can we do? Cycling

Yes- very good. So, when we want to be healthp atay fit we| Don’t smoke

should: do exercises, give up(= stop) smoking dnkirg | Don’t drink
alcohol, go on a diet and practice sports
Stage II- PRE — WRITING
Objectives: To give some vocabulary items fromgiven excerpt that
students may or need to use for semi-guided wraimdyduring their
learning sessions.
Tete and his family lived in a village in Ghana.eBvthough he was |a

very rich man he caught a serious disease. He Uféeted from a stroke

three months before his death which left his riggmh and leg paralyzec
He felt a terrible pain. His family did not know wathto do so the)
decided to go and see a doctor

He consulted a doctor. The doctor examined himsgieed some

medicine for his disease and asked him to stajenhospital .He wal
well treated there. Although the doctor did histliescure Tete, he die
from a cerebral hemorrhage.

At his funeral, in a corner, away from the masdasmal mourners, a

group of middle aged men were conversing. One @tiAkoto said “I

think, Tete drank too much and, this is the result”

Read the text silently
After 5 mn, | read in a loud voice
Do you understand the text?

Asked the students the difficult vocabulary and territnem on the boar,
followed by explanation

Caught (to catch) a diseasegyot a disease

Give me some example of diseases

Ex: Tooth ache, stomachache, cough, sore throatecaheart attack
blood pressure, stroke...

Stroke a sudden disease which attacks the brain anezare la perso

o O

Read it silently
Listen to me
No, Madam

Headache, malarig
‘aids ...

N

paralyzed

|
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A pain (to feel a pain) an unpleasant feeling from alsee

What do you do when you catch a disease?
You consulta doctor = you take medical advice

What does the doctor do to you?

1/ The doctor examines you and prescribes antiegait= to mention of

to say what medicine or treatment you should hheeprders medicings

on special forms (= prescription=)

Guess

2/ The doctor cures you

To cure to make someone healthy again

A cure a medicine or treatment that can take away adese
(=illness)

Cerebral= connected with the brain

Hemorrhag = very heavy bleeding

To bleed= to lose blood

Bleeding= blood flowing from a cut

To bury=to put a dead body in a grave (= tomb)

Do you understand the text?

Mourner= a person who goes to a funeral as a friendlative
of the person who has died

To mourn = to feel great sadness because somelasdyidd
Mourning = a time when people feel or show sadmeEsuse
somebody has died

Is the text clear?

Oral questions
1- What is the text about?
2- Did Tete feel well?
3- What was the matter with him?

Now take your vocabulary note books and take notes

Now if you have finished, take your exercise copphks and dg
the following exercises:

- WHILE — WRITING

Objectives to give the students some writing activities nalery
to train them to write accurate and appropriate dsoor
sentences as well as to make the students readyffee or semi
guided writing such as paragraph writing or essang.
A- Controlled writing activities

Give medicine

Please madan
what does mourneg
means?

Yes, madam

- Health

- No

- He had suffere(
from a stroke

-

=
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1- Complete the blanks with the appropriate cororgcand- or - but — because - such as

NB: timing 7 mn to do the exercises

3 mn to correct them
Tete was very ill .. he felt a terrible pain. He decided to consulbetdr ...... he thought that
his disease was very serious. The doctor examimad..h.. gave him some treatment....
after three months he died.
Expected answerso - because - and — but

2/ Reorder the following sentences to continue $at®ry

A: Twia said:” on the top of the two: drinking aedting, he was also too fond of women.
I've a theory that when you combine the three icess, you're fast digging you grave”
B: Obeng disagreed:” | don’t think it was the dimd really. | think, he ate too much good
food.
C: Ofore then chimed: | don’t believe such theariesnjoy all three to the maximum and |
am fit indeed. I'll quit at 85, no sooner; no later

To quit:to pass away, to die

Expected answer8-A-C

B/ Guided writing activities

1- Look at the text again and think of things thate should have done to keep fit and then
complete the following text.

Tete was a very rich man in his village butwees always ill. He always went to a doctor
because he wanted to ........ 1......... 2, the doctor dg@vesome ..........3..........and
advised him ...... 4....... Seiiins 6....... too much alcohol...... 7....teat too much
....8...9...to be ...11.....12.....women .The doctor did alh¢fs he knew to...13....him but
he died ...14....the age of 56 .

II) Now, write a paragraph about what you persgnaib to be
healthy or to keep fit.
Expected answers

1) 1- Keep 8- good
2- Fit 9- food
3- Medicine 10- not
4- not 11- ¢bn
5-to 12- of
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6- drink 13- cure
7- not 14- at

2) It is worth mentioning that the following shqyaragraph wa
one the best that the student produced in class.

Health is very important for me because when | @althy, | can
do every thing | want to. So to be healthy | praeta few sports
such us as: cycling and swimming and sometimelava diet.

U)

\"2J

Stage 4: POST WRITING

Objectives to make the students express their own ideas or
thoughts individually with accurate and appropriateords,
sentence or paragraph (s).

Free writing and semi- guided writing.

Cycling is one of the best ways to keep fit. Witgparagraph of

about 120 words to tell your view.

We taught and explained how to deal with these stelbrefore

letting the students do this semi-guided writing\diy.

How to deal with paragraph or essay writing

Now, as we could see it from personal experiencmymearners

simply left aside and ignored those important itealthough the
grading is fairly high, namely essay writing, ae tbfficial exam

(the baccalaureat) writing is marked 07 out oftaltof 20; almost

one third of the total mark.

I/ Objectives at the end of the lesson, the students will He &b
understand how to write a paragraph or an essdiiadahey will

not leave it aside or ignore the writing item dtadél examination.

We asked and explained to learners the followiegents

- What is a sentence? S+V+0O
- Very good A sentence is S+V+0O I go to school
- Give me an example | play foot ball

What else
Another one
- O.K. what is: a paragraph? And an essay?

Well, a paragraph is part of writing activity thainsists of several
sentences and an essay is a short piece of watirgggiven topic.
- Do you know how to write or build a paragraph sa®

[I/' When writing a paragraph or essay we shoultbWlthree steps

First
- we try to understand the topic

| write a letter
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- We determine the purpose (why are we writing?)
- we try to determine the reader (who is the reader)
- we define the nature of the text

(Descriptive, argumentative ...... )

- We collect or brainstorm ideas we need which datad to the
given topic.

Second

We make a draft of the work and arrange our ideaa coherent

way choosing lexical items that we are going to; tisen we form

sentences, this implies a good use of grammar aulire

organisation.

When building a paragraph, we use logical conmectand

punctuations marks.

Finally we have to distinguish the: introductiorgvdlopment and

conclusion using transitions.

Third

We make sure if everything is O.K. and when we satisfied we

can copy the result in our exercise book.

Examples of connectors are the following:

- For an enumeratioriirst, second, third, then, finally...

- To mean additionalso, besides, in addition, moreover...

- For a comparison and similar ide@s comparison, in the same
way...

- To show contrast or opposite iddaut however, on the one
hand...

- To express cause and effezs$ a result, consequently...

Post writing activity

Cycling is one of the best ways to keep fit

There are many kinds of sports in the worldn8mf them are good for our health. Cycling

is healthy and cycling is fun. Cycling is also ari¢he best ways to keep fit.

If you cycle to school or to work you save your lleaBesides, if you are overweight, smoke

cigarette, want to reduce heart attack, especyallywant your body in a good shape, cycling

is good for you.

If you are overweight and unfit, you should wortyoat it. Why don’t you take up cycling?

You will feel calmer, you will soon be fit and yowill be happy too. But cycling may be

dangerous, especially in large cities.

67



3-3-2- Experimented lesson plan for lere A
Date :21st November 2008

School Lycée RV Moramanga

Class :1ere

Level lére A

Lesson Personal letter writing
Duration 2 hours

Skill to be emphasizedvriting skill

Didactic materialspersonal letter-wrapping paper

Documentation section -official syllabus

-Dictionary
-The Strange Mamovel by Amu Dzoleto

SCRIPT OF THE LESSON
STAGE I: Warm up activity
Objectives: To prepare the students for the nesolesind introduce a bit of the topic.

Teacher shows an envelope and asks the students.

What is this? Student: an envelope

Look at inside of it, what is it? Letter

Very good! It is a letter because gan see words or expressions like:
Dear....... ,
Yours sindgre
Signature

What kind of letter is it?

It is a personal letter.

Have you ever been taught how taenaipersonal letter? Yes!
When? In 3eme

STAGE Il PRE WRITING
Objectives:at the end of this stage, the students will be &tolacquire some useful additional

vocabulary items in view of doing the semi-guidedree writing activity.

Now, look at this following personal letter (we leaglready copied it on a wrapping paper
and stuck it on the blackboard.
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2mn

15mn

Botoi
Southern Ghana
Ghana
20 November 2010
My dear cousin,
It's a pity, you've not heard from me so long. Warmers, don’t usually writg

unless we have something important to say.

You probably know I'm fond of my first son Mensadahwant to give him the

best education possible. | am poor but | am detezthi
Mensa is a mischievous boy and this quite ofters ¢@n into trouble and ha
disturbed the village a bit.
Moreover, his conduct has led our catechists aduwse and my wife to let hin
admit to his school. | do not agree with the catclhdvice. We feel that he wi
subject our son to constant caning. We are unabbectept this method, so
have decided to request you, whether you will el lenough to have Mensa
stay with you and you train him with kindness amdlerstanding. I'm prepared
send you at the end of each month Ar 100,000 ®ibbard and lodge, as well
for any incident expenses. I'm sorry, | have toheotyou. Kindly write to let mé
know whether | can send him over or not.

Yours sincerely,

Anang

This letter is from Anang to his cousin Mr. Lomohaevis the headmaster of
primary school in Accra, Ghana.
—Teacherexplain that Accra is the capital of Ghana whigta country in Wes
Africa
- We read it silently together
- We read it in a loud voice
- We asked the students if there were any diffiadid of vocabulary in the text.
- We explained some useful vocabulary items and Whete them on the board
Mischievougad)) : Used about children fond of having in énemtnaughty way
Mischief (noun): bad behavior that is not very serious
To disturb to interrupt and possible annoy somebody

To admit to allow somebody to enter

A\)”4
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To constant caningto cane: to punish someone by hitting with aecan

Board meals that are provided when you stay in a rgdatr in a hotel
Lodge house
To bother to disturb or annoy somebody

Annoy. make somebody quite angry

ORAL QUESTIONS

- Where does the writer live? = —— In Botoi, Ghana
- When did he write the letter? —— On 28 Nov 2008
- To whom did he write the letter>—— His cousin

- Who wrote the letter? —— Mr. Anang

Why did Anang write the letter?

Anang wrote the letter because he wanted to redqusstousin, Mr. Lomo, fo
help to have his some Mensa to stay with him amditalsim to his school.

- What kind of letter is it?

It is a personal letter. Now look at this layout

............. Writer's address
vee......date
Dear ............, Salutation
...................................................... Body of the letter

Signature

Salutation used for a personal letter
-Dear + name—> ExabBetty
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-Dear + Mr./Mrs./Miss + Name>  Ex: Dear Mr. Paul
-Dear + member of a famity—> Ex: Dear cousin

When we write a letter we have to think about #heseé of the verb
Ex: *Present perfect: has/have + Past Participle
— | have heard
Present perfect + since—— the beginning
For— the duration
* Past simple + specific time

Last, ago, the day before ...

=

We had already written the layout of a personattain a wrapping pape
And just stuck it on thelackboard. Gues
We asked the students to copy them or note in kaeson note books and
then take their exercise books
Stage Ill: WHILE WRITING
Objectives to give the students some writing activities ndey to make
them be familiar with the writing tasks

Controlled writing activities

Objective: to make the students aware of the inpae of grammalr
elements when doing writing tasks.
|- Exercises

Join the 2 sentences with an appropriate connecborsbut, and, so

because, in addition
- Anang writes a letter to his cousin .......... (1) hants his son Mensa
to stay with him
- Anang wants to give his son the education......... h@)Yecides to send
him to his cousin’s school in Accra
- The catechist advises Anang to send Mensa tadfisol ......... (3) he
refuses

-Anang asks Mr. Lomo if he accepts him ....(4)... not

Mensa'’s father decides to send his son to stayi®)his cousin Mr.

Lomo.
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Corrections

Expected answers

1-Because 2-So 3-But 4-Or 5-And
2/ Reorder the following sentences so as to getsgfenstory and the

write it after

a- Mensa was their first son

b- Hence they decide to send him to Mr. Lomo thedheaster

c- In a primary school in Accra, the capital of Ghato stay with them
d- They were farmers and they have got three @nldr

e- He was a mischievous boy and always disturbedifthin the village
f- But they did not accept their son to go there

g- Mensa’s parents lived in Botoi in Southern Ghana

h- His parents were advised to send Mensa to aldateschool
Corrections

Expected answerg-d-a-e-h-f-b-c

B/ Guided Writing

Objectives To train the students to write their own sentenefich must

be accurate and appropriate and suitable foritledopic or model

Complete and continue the following letter usingiiyown sentence

-Betty’s school has organized a field trip in youallage. She wrote :
letter to you because she wanted to stay with yoing her visit.
You answer her letter telling her that you canrexteive her. Give
convincing explanation to your refusal and give &splution.
Dear Betty,

Forgive me for not writing to you for a ptime. | hope you are a
well. 1 have received your letter requesting meite one room for you

stay during the field trips.

| wrote this letter to let you know thatistnot possible form to giv
you that room because............... Q).......eeieee.. SO Y
should............
(2)iiiiiiiiiins (o] S (3) All I can do is to wish yoa good
stay and N () T field

ou
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trhip..ceeeie e (B) e

Corrections

Expected answers

(2) I will not here on these days | will have to oAntsirabe to visit my
mother in law who is very ill.

(2) Look for another room

(3) Book a single at a hotel there is a nice oeee h
(4) Wonderful

(5) Name signature of the writer

IV POST WRITING STAGE

Objectives: to make students express their thougitsfeelings in

appropriate and accurate words for the given topic
-Semi- guided letter writing

Look at the given letter, now suppose you are Mmb(Anang’s cousin)

Write a letter to him (to Anang: Mensa’s fatherjatwswer his letter eithe

=

you accept or refuse his request.

Comments

Thus, we decided to combine the writing skill aedding comprehension during our
experimentations because writing presents a greatber of advantages for students
particularly when it is integrated with the readiogmprehension. The learners can adjust
themselves with the vocabulary items and the wsitstlyle. For this, we used some excerpts
from “The Strange Mdnhfollowed by some explanations, oral questionsgalmlary items

particularly about the techniques concerning théing skill. In addition, we used these
excerpts to help our fellow English teachers arasthem that novels or short stories can be
helpful for English language teaching and learnpayticularly for the writing skill. During
the oral questions, we always use Wh questionsugeca is among the 1ére A official

syllabus.

As far as the lesson and activities were concenvediad opportunity to explain a bit
of Ghanaian country since all the names in the rptgeare Ghanaian names which made
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students smile. After we had finished one activitye did the corrections together. We
probably spent too much time on teaching a paré&graging, essay and the letter writing so,
we had not enough time to do the corrections fangde of the semi-guided writing;

Concerning the students, those in 1lére A were godghglish; they were bright and
showed respect for their teacher. The class was ahd the students took part all the time so
it was not difficult to teach them as they seenmgdrested in the lesson whereas in Terminale
A, the students were talkative. There were too nsdnglents in a rather small classroom; as a
consequence, the class was noisy and boring.

When the lesson was finished some students thamkeohd said that it was the first
time they spent time to experience, to try on howdpe with the writing skill. Nevertheless,
the students had to do revisions for their firgimteexamination consequently we could

perform only two experimentations.

We could present only two experimented lesson plans for terminale A and another one
for the 1ére A. Thus in this following part, we gasome suggested lesson plans for the two

classes used as pedagogical material complementary.

3.4 - Suggested lesson plans

The excerpts chosen in this research work are takénadapted from:_“The Strange

Man and No Sweetness Hérer the writing skill especially in the literarsections of Lycée:

lere A and Terminale A. They are based on topickided in the 1ére A and Terminale A
official syllabus such as: families, narrating sb@&@vents, customs and traditions, opinion and
education. We present first the possible exceugdtevied by some writing activities for the
Terminale A level, and then those for the 1éerevele

A- SUGGESTED LESSON PLANS FOR THE TERMINALE A LEVEL

TOPIC I/ Families Family life

Tete and Mensa had spent their childhood days théfr parents in Botoi Akwapim

hill in southern Ghana. Now, they were both maraed had their own family. One good
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thing which they did was to recondition their pasmouse at the village where they
had spent their childhood days. They were very fohthe place, particularly old Mensa. At
Christmas time every year he would remember howwteewas a little boy there, he would
look forward eagerly to the slaughter of a goag; itteat of which was used by his mother for
cooking excellent soup. His mother’s cooking wasagis the best and though his wife was
undoubtedly a better cook, at that time of the ykavas his mother’s food he longed for.

Their father, old Anang died thirty years ago aheirt mother, Mrs Anang was now
quite old; she was over eighty and was given tnting her days to make her exit from a
world she had faced with sorrow and happiness.|&bieed upon one thing as her greatest
achievement that she was able to need her detdramraand harrowing hard work and faith to
educate her children as their father had wished.ddaghter, Massa was happily married, her
domestic life equally tranquil. Now Mrs Anang wagending her last days in a more

comfortable house. Some of her grand children ofisited her.

Excerpt from:_The Strange Mdh 248

A- WARM UP ACTIVITY: 5mn

Teacher asks a few questions to the students;
- Where do you live?
- With whom do you live?
- Teacher brings his or her family photograph ankstabout it to the students

Ex: this is my mother, father, uncle, aunt...

B- PRE-WRITING STAGE 40mn

1) silent reading and loud reading

— Teacher gives the texts to the students andthsks to read it silently for 5mn. After
that, he or she reads it in a loud voice.
After the reading, the teacher explains some diltfievords and gives them to the
students. It should take 10mn.

= some difficult words from given togic
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- To reconditionto keep something in good condition again.
- Childhood the time when we are a child
- Eager(adjective): full of desire or interest
Eagerly: adverb
- To slaughterto kill an animal usually for food
- Undoubtedly acceptably as being true
- To long(for) to want something very much
- Exit from (the world) = to go away
=to die
- Sorrow= great sadnesshappiness
Sa# happy
- Sheercomplete, absolute
- Harrowing making people very sad or upset
- To romp used about children = to play in a noisy way wathot of running,
jumping...
- To thrill: to make somebody feel a thrill
A thrill : a sudden strong feeling of pleasure or excitement
Grandchildrenthe children of your son or daughter
10 mn —Oral questions
Teacher asks the students to answer the giveniopesrally
1) You know some English words for members of a fanWhat are they?
2) With whom had Mensa and Tete spent their childhdegs?
3) Who is old Mensa?
4) Who was spending her last days in a more comfatablise?
5) What is the relationship between Mensa’s wife aisthitother?
6) What is Mensa’s sister's name?
7) Is Mensa’s sister married?
8) What is the opposite of “to be married™?
9) How many children has Mrs Anang got?
10)How many sons and daughters? Who are they?

15 mn <Teacher asks the students to take notes

C —-WHILE WRITING STAGE
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Teacher asks the students to take their copybaukshe following exercises:

I- Controlled writing activities

10 mn

1) Write out a complete sentence in each case, ublclements in their correct

order
» IShe/but/Mensa/looked/was/mother/eighty/younger/
> [life/and/Mrs Anang’s/had/daughter/a/was/domestarhed/tranquil/
05 mn
2) Join the following pairs of sentences with: becaasea result or although

) Mensa’s wife was undoubtedly a better cook,drgéd for his mother’'s
food.
Mrs Anang had faced her life with sorrow ... her harsth had exited from the world.
» Tete and Mensa had reconditioned their parentsséou their mother lived in
a more comfortable house.
10 mn
3) Fill in the gaps with: where, who, whom or which
» Massa ... is Mensa’ s sister, was happily married
» The house ... Mensa’s mother lived, was comfortable
» The house ... was reconditioned, was Mensa’ s panenise
» Massa’ s children ... Mrs Anang loved, always visiteal

- Guided — Writing activities20 mn

1) Look at the given text, which tells about Mensetsldhood days then complete
the passage.
Mensa spent his childhood days with his ... they .a loig ... comfortable house in a
countryside in Ghana. He ... the oldest ... of his pasewhen he was a ... boy, he
castrated a he goat and used to play ... his frighelsemembers that eve@hristmas
day, his parents slaughtered a ... they were ... oimi&at because ... was very
delicious and could use ... cooking an excellent s@pweek days, he ... in a farm
with his father and on Sundays he always went tbecause he was a Christian boy.
2) Now, look at the text above which tells about Mémszildhood days. Write a
short paragraph about what you remember doing um gbildhood days. (about 6

lines)
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3) Mensa’s parents were farmers, they didn’t earn weagh money but they liked
being farmers. They supposed, it was because theyesl working on the land.
Being a farmer is hard work and is not very pleasametimes. There were all
sorts of things they did not enjoy; for example wilee harvest was very poor or
crops were failed; working in the open air is natam fun but at least they know
they were doing something useful.
— Mensa’s parents were farmers, you know people areaurses, teachers or shopkeepers.
Write about their jobs and their lives; use theagaaph above as a model.
(About 10 lines)
D- POST WRITING ACTIVITY:30 mn

Semi- guided writing activity.
As far as family life is concerned, what are ttheal parents like?
You can use one or more of these following vocatyutems:
- about parents:
understand- showing sympathy
kind — friendly
generous— willing to give help, money
helpful
honest ( telling the truth)
teetotal & never drinking alcohol)
Christian
Smiling

YV V.V V V V V V V

Not excessively authoritarian nor too lax

Y

Giving advice
EXPECTED ANSWERS
Pre-writing stage

* Oral questions
Father, mother, sister, brother, uncle, aunt, nrathkaw...

With their parents

Tete’s brother Mrs Anang’ s son/ Massa’ s brother
Tete’ s and Mensa’ s mother

Daughter in law

S o

Massa
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7. Yes, sheis
8. To be single
9. 3 children: 2 sons and 1 daughter

*  While-writing activity

- Mensa’ s mother was eighty but she looked younger

- Mrs Anang’s daughter was married and had a triudgmestic life
1. Although/ because / As a result
2. who — where — which — whom

* Guided writing activities

1. Parents - lived — and — was — son — small — wgbat — fond — it —for- was — church

2. | spent my childhood days with my parents and my s$igters. We live in Moramanga
in a small house. | am the youngest daughter opargnts. When | was a little girl, |
used to play marbles; I like playing marbles verycim especially with boys.

On Easter days, we always go to church and evenydislp Easter; we used to go for a

walk with our cousins and some of our friends. Wentto places we could go fishing.

We brought special food and drink that our mothseduto prepare them. We left our

house very early in the morning and came back @atlye evening.

3-My aunt is a nurse and she doesn’t earn very muahey. But she likes being a nurse

because she enjoys helping people. Being a nureetipleasant sometimes, she says,

because there are many things she does not emoexample she does not like seeing

people in pain. Working ten hours a day and moretanuch fun but at least she has got

an import and useful job.

-Post writing activity

| think the ideal parent is someone who is easygaioes not get upset easily and is not
temperamental.

I like my mother’ attitude: she is sensitive abowy feelings. She is a person who is very
supportive and always listens to my problems. Mihda is very sociable, he always
shows sympathy and he is generous. My parentsraierstanding; they are easy to talk to
patient and considerate. | like them very much lah¢thk they are ideal.

On the whole, ideal parents are someone who chilce count and rely on them.
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TOPIC II: NARRATING SOCIAL EVENTS.

At the age of seven, Mensa left his parents and teelive with uncle, Mr Lomo, in Accra
capital of Ghana, to study. Now, he was going damke after so long a year. He returned, as
he had come, by lorry and was surprised to findvihage just the same as he had left it,
except for the addition of the few building herel d@here. In the evening, Mensa’s old friends
called to see him; they were very happy and hadnsoh to say. As soon as, they were
gathered, Odoi one of Mensa’'s old friends, states story at once: “Mensa, we have
something to tell you”

- Itis a very interesting story. Darku chimed in.

- I'd like to hear it, Mensa said enthusiastically
Odoi started the story right from the beginningrake sure he did not leave a single detalil

out. A year or so after you left this village thalbman took a wife again.

That’'s impossible. Mensa said

- But it’s true, Odoi confirmed

- But everybody said he wouldn’t keep a wife. Merszatled

- That's what everybody said or thought, but the bedh thought differently. Drake
agreed. All he wanted right then was a wife butenohthe girls here would have
him. | can't tell you why they wouldn’'t becausewis the girls who said they
wouldn’t have him; he definitely decided to takevde from the other village.
There was a plain woman there with a child who baén deserted by her
husband. The bell man picked on her. He had moneesnthen he needs so he
used his money generously and impressed the wonthhex parents. The woman
agreed to have him. When the preparation for theéding had gone quite far, the
woman’s father refused but it was too late to stogince the bans had already
been called three times in the church and nobodyectorward to protest or to
object to the marriage. In short, Mensa, the wegltiiok place well, the wedding
took place and everybody was happy or pretendduetdviost of the girls were
openly amused and | was watching your mother amused

- How did you know?

- Because of the way she smiled. The bell man lodd#ekr handsome for once. He

was in rich suits which he later told me, cost leighty pounds.

Excerpt from: “The Strange Man” P 14
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A/ WARM UP ACTIVITY: 05 mn
Teacher tells the students a funny steryt should be short and understood
B/ PRE-WRITING ACTIVITY: 20 mn

Teacher asks the students to read the text sildatipg 05 mn and them reads it in a loud
voice. After that he asks the students for theialiff words, explains by gestures or
mimes or gives their meaning in words.
Examples

- bell man the man who rings a bell; for example at church

- to chime (in):to interrupt a conversation and add comments

- enthusiastic (adjectiyefull of enthusiasm

- enthusiam: a strong feeling of eagerness

- plain: not beautiful (used about a girl/ a woman)

- to desertto leave someone or something forever

- to be desertedo be left

- to object to be against

- to take placeto happen: to occur

- to pretendto appear to do or to be

- to amuseto make some body laugh/smile

- handsomegood looking or attractive (used about a man)
After giving such vocabulary items, teacher shae#@lain where Ghana is and/ or tell a bit
about Ghana.

Oral questions 10 mn

How did Mensa go to Accra?

When and why did the boys gather in a group?

Who started telling the story?

Did the bell man get a wife from his village?

What kind of woman did the bell man get?

How often had the marriage bans been called inctirur
Did the bell man’s marriage take place?

How was it?

© © N o ok~ w Db

How was everybody during the marriage?

10.What tense are the verbs in the story?
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Teacher should remind the students of the tensbs tssed when narrating or reporting past
events: 10 mn
* We use the past tense when we narrate past events
Past simple / past continuous / present perfecpastiperfect
- Take notes: 10 mn
C/ WHILE — WRITING ACTIVITY: 70 mn

1. Controlled writing activities40 mn

a) Match the sentence in A with those in B and rewtham using the connectors “because”

A B
1. Mensa left his parents a. They had notforegears
2. Mensa was surprised __ becausé. He felt single
3. Mensa and his friend had too much to say owklet to study in Accra
4. Mensa’s old friends wanted to see him d. Adg too much to tell him
5. The bell man wanted to get married e. THagd did not change
6. The bell man was very attractive f. He wore yvdyeautiful and

expensive suits
b) The model paragraph below is written as the evamsaking place at this moment. Now,
rewrite the paragraph as if the actions took plesterday
It is a marvellous wedding party. The bell mamwesaring a black suit and white shoes. All
the guests are going to his house and are havamgypbf food. Odoi is drinking too much and
he is drunk. The bell man’s wife is surprised agar$. She decides to call his parents to take
him home. Odoi’s parents are arriving, thank thiérban’s wife, and are taking them home.

c) Reorder the following sentences to continue therbah’ s story

A: It was the first time. | got drunk, and | redest it later

B: Eighty pounds? Incredible! Cried Mensa

C: We went to his house and had a very big meal

D: Mensa; you don’t understand. Darku began toarpl

E: He was quite splendid on that day

F: The bell man had worked for a long time and loadf money

2. Guided writing activities30 mn

a) Following the model given below, write a 4 linesagraph in which:
- you state that you like something or someone

- you give three reasons for your taste, placingstr@ngest one at the end
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Model paragraphl liked the bell man’s wedding very much. Therasaplenty of food and

drinks during the party. On the whole the guestsevedl friendly and very polite. They said
that they were satisfied; but the best thing ofisalthat, particularly, we did not have pick
pockets, thugs and muggers on our way home evelglthibwas too late at night.
Now write your own paragraph
b) The bell man organized a party for his weddingvds a very nice party. There was a lot
of food and drinks. Two boys drank too much alcolasid nearly ruined the

D/ POST WRITING ACTIVITIES

_One day you attended a marriage ceremony .Writggpaphs to tell about it. (About 120
words)
EXPECTED ANSWERS
1- PRE WRITING STAGE
Oral questions
Mensa went to Accra by lorry
The boys gathered in the evening to talk aboutigig story of the bell man
Odoi started telling the story
No, he didn't
The bell man got married with a plain woman witlthald who had been deserted by her
husband
Three times
Yes, it did
It was marvellous
Everybody was very happy
Past tense

2-WHILE WRITING STAGE

A-Controlled writing activities

a)-Matching
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B-Guided writing activities

a)-l like living in our village. It is very cleamd calm. There is little noise here. People are
friendly and polite; the best thing of all is thptactically, there are no pickpockets, no thugs
and no muggers especially during the market dagsfatéh water in a clean and clear river
b)-The bell man organized a party for his weddihgias a very nice party. There was a lot of
food and drinks. Two boys drank too much alcohal aearly ruined the party, they made
much noise and fought each other; the bell mandcoat bear that situation so he forced the
two boys to leave the place. After that the parégwontinued till dawn

3-POST WRITING ACTIVITIES

Last September, | attended a marriage ceremonynitananarivo. Tsiry was married to
Rindra

After their wedding at one church in the town,Tsaryd Rindra had a big reception. All their
families and friends were there. There was a lofaofd and drinks and the room was
crowded. Some of Tsiry’'s friends brought instrunseaihd played dance tunes. Young boys
and girls danced, adults did not dance. But everygaemed happy.

At half past eleven in the evening, Tsiry and Ranthranked everyone for coming and said
good bye. Everyone stood behind their tables, veatthem leave and said “good luck”. But

we ate, drank and danced till dawn.
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TOPIC IIl: CUSTOMS AND TRADITIONS

THE DEATH OF KWESI

As | was descending the hill the second time tftat@oon, | saw that the whole school was

at the other end of the main street. What wereliildren doing so near Maami Ama’s place?
| ran towards them. | was not prepared for whaaw.sAs if intentionally, the children had
formed a circle when some of them saw me, thelgeahn to tell me what had happened but |
did not hear a word. In the middle of the circleydsi was lying flat on his back. What is the
matter? What has happened? Kwesi had been beatersigke. Where? At school when he
was playing football.
Meanwhile, those who were used to finding and kmgwabout snake bites were giving the
names of different cures; they practise them buhing seemed to have any effect. After
what seemed an unbearably long time, the messavigeihad been early sent to Surdo, the
village next to Bamso, to summon the chief medicmen arrived, followed by the eminent
doctor himself. He was renowned for his cure ofkenbites. When he appeared, every one
gave a sigh of relief. The portion which was mafléerbs was given. Thirty minutes, one
hour, two hours, three hours, four hours, he hadretched. Before midnight, Kwesi, who
was Maomi Ana’s only child, was dead.
No grown up in Bamso village slept that night (...).
He was buried at four o’clock in the afternoonatitaken the school children to where he lay
in state. When his different relatives saw thdelitiniformed figure they all forgot their
differences and burst into loud lamentation: Ch@aChica! What shall | do now that Kwesi
is dead? His Grand mother addressed me, Kwesi enytypekKwesi my master, Kwesi my one
Kwesi! One aunt was chanting: “father death hadedme an ill turn” | stood there saying
nothing. | had let the children sing: “saviour, $ded saviour” and we had gone to the
cemetery with him.
After the funeral, | went to the house of the mangnas one should do after the burial. No
one was supposed to weep again for the rest ofidlgel sat there listening to visitors who
had come from the neighbouring villages.
My daughter, said the grand mother again: “Kwegiase, gone forever to our forefathers”
Excerpt from No Sweetness Here p.70, 71,7éhd
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1- PRE WRITING STAGE

- Students: first silent reading.

- Teacher: reading in a loud voice.
- Teacher: explaining and giving some difficult vocablary items.
Death (verb to die) the end of somebody’s life
Unbearablyintolerably (# tolerable)
Messengera person who carries a message
To summonto order a person to come to a place
Eminent famous, important
Appear# disappear
Relief. feeling that you have when some thing unpleastaqts or becomes less strong.
Grown up:adult
To bury. to put a dead body in a grave (tomb)
Lamentationto lament: to feel or express great sadness
Chica: teacher

To chant to shout a word or phrase many times

Funeral: burial: a ceremony for burying a dead body

Mourning: to mourn: a time when people feel or shogreat sadness because somebody has
died

Neighbouring: near or next to

For fathers: ancestor

Oral questions

How did Kwesi die?

Where did he die?

What time was he dead?

How many brothers and sisters has he got?

When did people go to house of the mourning?

Were people supposed to weep again after the Burial
WHILE WRITING ACTIVIIES

1) Controlled writing activities

a. Fill in with and —but or because
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After the funeral, Chica went to the house of mmgn...... it was the custom in Bamso

village ....during that moment no one was supposegdaep again. She sat down listening to
the visitor .... All of the sudden, Kwesi’'s grand et addressed her and said: “Chical! Kwesi
is gone forever to our fore father “Chica stood.ugry to comfort her ..... when she heard
Chica’s voice, she cried again ....Chica was her bebt friend ....Kwesi’'s teacher.

b. Join the pair of sentences with approeniatatives

Kwesi ....was his mother’s only child was dead bykenaites
The school.....Kwesi studied was inaugurated 6 yagos
Maomi Ana ....only child was dead, did not give upicg

Kwesi’'s shirt ....he put on, was off

2) Guided- writing
a. Complete the blanks to tellathtwesi’'s daily chores

b. Now write a short paragraph telling abomtirydaily chores

as the model above.

c. Finish the following paragraph using your oventences

Kwesi's parents and family have their own cultusefar as a funeral is concerned; they
consider a funeral as a great social event andyaatbair. It is also a mark of social
important for them

POST WRITINSFAGE.
1-You have an English pen friend .She /He is goingisit you in Madagasikara .Write a
letter telling her/him about your own culture.
2-Write a 80 words paragraph talking about yourepts and family customs during a

funeral
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EXPECTED ANSWERS

Oral guestions
By snake bites.

At school.

-Before twelve p.m

-No brother and no sister
-After the funeral

-No, they didn’t
1-While-writing stage

-1Controlled writing

-a- because
And
But
And
But
Because
And
-b- Who
Where
Whose
Which
-2- Guided —writing
Wakes
Bath

Breakfast

Playing
Made
Home
Water
Mother
Dinner
Before
b- Every morning, | wake up at five. | make my bethke my room clean and tidy; then |

prepare my breakfast, after that, | take a bathheve my breakfast. Before going to school, |
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brush my teeth, change my clothes and comb my Imaihe afternoon after school, | help my
mother to prepare our dinner. After having dindetp my homework, learn my lessons and
go to bed at half past eight.

c) Kwesi's parents and family have their osutture as far as funeral is concerned. They
consider the funeral as a great social event abdy affair; funeral is also considered as a
mark of social important.

When someone dies, many sacrificial animals, whiehvery fat, must be killed on that day

for the mourners especially for the guests. Thallabhoir and singing band are invited,

particularly, during the wake-keeping.

The funeral takes place in the afternoon and noisrsipposed to weep again especially
during the burial. After that bitter moment, peogteto the house of the mourners
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TOPIC IV OPINION

Dear father,
| was very sad to hear you were not very well.
| know you'll be very surprised; this letter is mafally about me. | know you’ll be upset by
the time you've finished reading it, | know my methwill be very angry with me for this
letter which can upset you.
It was your health which prevented me from tellygu what should have known about
Odole, still it is a matter that transcends secrang, more important, which has been
worrying me ever since | came here. | can no lokgep it myself because | know | won't
feel quietly one day if we don’'t do anything ab@utAnd though, | don't like quoting worn
out phrases. | sometimes think, they come in ughgrefore, I'll say prevention is better than
cure. So this letter is meant to make you act évgmt something what may bring disgrace on
the family.
There is a young man in our area who has beemgixith Odole. The whole affair started
one day when Odole and | were going to see pict@8ege then one of my friends started
telling me stories; they said Odole was now thectop our neighbourhood’s gossip and they
were surprised that after her pride and superahess, she had chosen a smuggling crook as
her boyfriend. On top of that, they said Odole wamg to break up a home as the man had a
wife and children with whom he shared the same éous
| told Odole what | had heard and warned her. Stigladvnot listen to me. She told me | could
please myself and that she was old enough to Itiek laerself. Thus, | would ask you to use
as much tact as possible and put an end to thesveigahdalous affair.
Well father, | prefer to stop my letter becauss ibo long, do write to me soon. Give my best
wishes to my mother and my sisters especially hwisu a quick recovery.

Your loving son,

Nee

Excerpt from TBgange Man
a7
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PRE WRITING STAGE
Students’ first reading.

2" reading: teacher: in a loud voice
Explaining the difficult vocabulary items and gigithem to the students
Upset: worried and unhappy

Transcends: to be greater or more important tharettang

Secrecy: the state of keeping something secret

Guilty (# innocent): having done something wrong

To quote: to repeat

Worn out: extremely tired

To disgrace: the state of not being respected hgrqteople because you have behaved badly
Gossip: informal talk about other people and tpeiate life

To flirt: to go out with someone

Supercilious (ness): showing that you think that goe better than other people
Smuggle: to take things into or out of country éeret and against the law
Crook: a criminal / a dishonest person

To warn: to tell somebody to be careful or awarearhething

Tact: the ability to deal with people without ofténg or upsetting them

Scandalous: very shocking or wrong

Asking students to take notes

ORAL QUE®NS

Who writes this letter?

How does Odole behave?

Why does Nee write the letter?

To whom does Nee write the letter?

Did Nee stay with his parents when he wrote therd@t
WHILE-WRNG STAGE

1-Controlled —writing activities

-a — Complete the gaps with appropriate conngctor
| know you'll be surprised ..... this letismot about me.

| told Odole what | had heard and warned.h ..she wouldn’t listen to me
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My letter is too long ..... | prefer taptit
-b- Fill in the blank with the appropriate rialas
Odole ..... is Mensa's only daughter behdaetly
Nee ...... father is not very well, writes theter to him
This is the letter ..... upsets old Mensa
2-Guided —writing activities
-a- Complete and continue the followingdetising your own sentences
Your friend Sarah, who is only sixteen years oldyte to you because she wanted to go out

with her boy friend .She asked you for your opisi@bout her desire.

Dear Willa,
Forgive me for not writing to you for a long timeam very busy with my preparations of my
final exam .How are you? How are things getting on?

Willa, I am writing this [etter t0 YOU ..o e e

Looking forward to hearing from you .Please rememimee to your cousin Shella and | wish
you a success in your studies.

Best wishes,

Sarah
POST WRNG STAGE
1-Imagine you are Nee’s father; now write a letteanswer Nee’s letter.
2-Suppose you know Nee's father, write a lettenito to cheer up, to comfort and to advise
him.
Expected answers

Oral questions
Nee writes the letter

Odole behaves badly
Nee writes the letter to make his parents knoauadole
No, he doesn’t

Controlled writing

92



-a- because
But
So

-b- who, whose, which

Guided writing

Dear Willa,
Forgive me for not writing to you for a long timén very busy with the preparation of my
final exam. How are you? How are things getting on?
Willa, I'm writing this letter to you to ask aboybur opinion. You know | had got a boy
friend since we were in the third form, but we lmeyer gone out together, | always hesitate
because I'm afraid of my parents. Now, he insisted said that if | did not accept he would

break up with me. | do not know what to do butyddim so much. Please help me.
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TOPIC V: EDUCATION

A BRIGHT SCHOOLBOY

Bekoe and | were finished our five years in a sdaoy school and have sat an examination;
the whole things had started after the schoolfezte exams. Instead of going straight home,
we had stayed in town to look for a job. We founpbla as receptionists in post office. We
were going to work for three months that was thé dime we could have in the long
vacation; you see we both wanted to go to the $o«t.

| remembered what mother had told me. | remembkegedelling me one day that any time |
got my first pay, | was to give money to my fathtbat was why the first Saturday after-pay |
went home and give money to my father; of courded always thought this money should
be given to mother. And so see, how do you thirfk|tlwhen, in private discussion with her
the afternoon I arrived; she told me it would b#dyaf | give it to my father

“Hand it over to your father” she said.

“But mother......... "

“Listen my son; does it matter if your father hagdinds of your pay? It does not matter, I'm
telling you because then, he shall not be ableayoysu have not given him anything since
you started working”.

“But mother! | am not starting work permanently.”

“And what do you mean?”

“Mother | have done an examination, if | pass wegll | shall go to school again”

“Ah! And were you not the one who made me undedstdrat you would finish after 5
years?”

“Yes, but the government pays their fees too?”

“Yes”.

“Then, that is good because | do not think youhdatwould like to pay anymore fees for
you”.
Well, we went to the sixth form. And of course fathiealized, | was still in school. He was
quite proud of me too. He always managed to lgtislio conversation with other men how
Kofi was planning to go to the university, oh! lag/fine as long as he was not paying...

| passed higher and with lots of destinations.opped working at my holiday’s job to get
ready to go to our national university. And thenmét Mr Buntyne, who had been our

chemistry teacher. He asked me if | would be irstiexek in a scholarship for an American

94



university. He knew a business syndicate. They Waoking out for especially bright young
people to help. Of course | applied. There werelessdforms to fill out but | got the

scholarship. And | came here.

Excerpt from Newé&etness Herpage 131-132
1- PRE- WRITING STAGE

Teacher asks students to look at the text anddbksithem to read it silently.
Teacher reads the text in a loud voice.
He/she asks the students for the difficult vocatyula

He explains and gives them to the students.

Difficult vocabulary

Going straight homegoing back home directly

Pay money that you get regularly for work you’ve done

To hand overto give something to someone

Matter. problem

Feesthe money you pay for your study from privatecsul

To be proudfeeling pleased and satisfied

Distinctiort the quality of being excellent

Scholarshipan amount of money that is given to a persorplagsed an exam in order to help
pay for his/her studies.

To be awarded a scholarship

To award to give something to somebody as a prize.......
Bright: clever, intelligent
Endlessvery long, without end

Oral questions

1- What is the text about?

2- What have the 2 boys done before looking for a job?
3- Why did Kofi stop working?

1- Who awarded the scholarship to Kofi?
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2- Where did Kofi continue his studies after gettihg scholarship?
2-WHILE WRITING STAGE

1-Controled writing activities

a- join the following pairs withltf®ough, so because

- Kofi and Bekoe worked during their vacation.... Yimeed money

-.... Kofi gets insufficient salary; he gives moneyhis father.

- Kofi was awarded a scholarship .... He was a brsgindent

- Kofi was awarded a scholarship ... he went to Ao#eto continue his studies
b- Re-write the following paragraphavoiding repetition

Kofi and Bekoe were school boys. After finishingdiyears studies in a secondary school,
Kofi and Bekoe went to town to work.
After three months, Kofi stopped working. Kofi wase of the brightest students so Kofi was
awarded a scholarship and Kofi went to an Amerldaiversity to continue his studies.

c- Re-order the following ideas lasytappeared in the text

1- Kofi was one of the brightest students who gstlaolarship and went to USA to study
2- Having finished their five years in a secondsaliool, Bekoe and Kofi searched for work
3- The government pays fees for the best students

4- Kofi's mother thought he should give his pay$fi®father.

2- Guided —writing activities

a- complete each gaps with one of the following dgorsecondary, passed, was awarded,
university, continued, sit, and primary

When Kofi was very young, he went to a playground then nursery school. When he was
5, he started at the local .... school. At the agélothe went to an all boys ... school. After 5
years, he ... for examination and went to the sidimf He ... higher there and ... a
scholarship. He ... his studies in an American .... .

b- Now, write a short paragraph about yourselinglwhat sorts of studies you followed up
to now.

c- Suppose you are awarded a scholarship to g@adioocontinue your studies.

-where would you like to go?

-how would you react?

-what may be your parent’s reaction?
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3- POST-WRITING STAGE

Semi guided writing

As far as education is concerned, what kind of stimuld you like to study? ‘in about 120

words).
Expected answers

Oral questions

the text is about education

they have sat an exam

he stopped working to be ready fir his study
a business syndicate

he continued his studies in America

Controlled writing

a- because —although — because —so

b- Kofi and Bekoe were schoolboys. After finishingithive years studies in a
secondary school; thewent to town to work. After 3 months Kofi stopped
working. Hewas one of the brightest students savMas awarded a scholarship

and _hewent to America to continue his studies.

c- 2-4-3-1Guided writing

1 primary
2-secondary

3- Sat
4-passed

5- Was awarded
6- Continued

7-university
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CONCLUSION TO THE THIRD PART

What we have suggested for the improvement ofdéhehing of the writing skill for lere A
and Terminal A sections is far from being perfect.
We made suggestions for the adaptation of a fewrasting excerpts from The

Strange Man and No Sweetness Hetlowed by some writing activities thought suitaldor

lére A, Terminale A levels; they are given to puevteachers with pedagogical materials.
Our aim was to help teachers to teach and to dtrenghe writing skill.

All these writing activities are meant to help tnsolidate the language acquisition.
Writing gives the students practice in manipulatstguctural variants, in selecting and
combining lexical elements, in expressing theiutias or ideas; before any writing activity,
students must learn or be reminded of a few padatiggrammar points so as to improve their
linguistic knowledge.

In the 1ére and Terminale official syllabuses, stid should be thoroughly trained again
in the use of relative pronouns such as: who —kvkiesvhom — whose ... and in Terminale, they
should have a revision of the different types afjoactions, connectors or linking words. As we
see it, if all Lycée teachers followed the officggllabus and could actually finish it, we could be
sure that the students in those forms could bebattbuilding compound and complex sentences
as well as at producing written worlkuch as: descriptive narrative and argumentative
paragraphs, letter or essays.

In this part we started with excerpts from the tamvels, as our main source for
providing practice material, this in order to r@rde the students’ knowledge of lexical items
and the grammar elements they need to master. &eacain give some writing activities such
as: controlled writing activities, guided writingtevities, or semi-guided writing activities.
Besides, this work was also meant to make the stadamiliar with a writer’'s style and to
encourage them to read and use literary work. Thtér@te in language acquisition implies
the ability to read and write. Furthermore, theezgts we have used correspond to the official

syllabus and then can suit the 1ére A and TermiAaections.
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CONCLUSION

The teaching of foreign languages, English amongerst should time and again be

reconsidered in Madagascar if we really want toetlgy the students’ capacity and

proficiency. English is taught as an optional sabja third year (3eme), in terminale D and

Terminale C; besides, it is also taught for onlgréhhours a week and its coefficient is rather
low at the official examinations, (BEPC, Baccalatyesome students avoid it or leave it
aside, more precisely neglect it. At school very &ge willing to learn it thoroughly.

Although, there is an official intention to tea&mglish from primary school, it is
included as school subject and but is not parthef CEPE examination for example. The
problems about it (teaching / acquisition) are nigue and should be tackled not only by
responsible teacher but also by the very Malagasgmment. It is an important government
responsibility. English practice requires reconsatiens.

In our view, English language should be made cdsgpoy from primary school to
university particularly at different national andffical examinations. Moreover, its
coefficient should be reconsidered. We suggestithalementary level, the coefficient should
be 1; during the secondary school, it should be2ar 4. Some teaching practices have to be
improved or changed. Teachers should make effortsttact the students’ interest in their
teaching; they should not hesitate to resort mogestures, pictures, mimes when explaining
vocabulary elements if they do not want to speakkalyigsy all the time, for example. It is
worth mentioning that what we are going to sugge$ar from being enough to improve the
English language teaching and learning in Madagaaik
The ministry of education should take some serimesisures to make students aware that
learning English language is crucial since it g®ken and known all over the world .By
doing so, the government ,more precisely the minief education ,should make English
compulsory at school and introduce it from primeryuniversity like French subject . Apart
from that, the coefficient and the amount of tiroe $uch a demanding course as well as the
syllabus should be reconsidered. The coefficiemukhbe close to a similar to French at
school; three hours a week may not be sufficienetfor such a demanding course, at least
four or five or six hours should be assigned facteng it effectively; besides, the contents of
the official syllabus should be improved and refedn
Moreover, English teachers should not humiliate atudents for their weaknesses. They

should encourage and motivate them and teacheuddsttevote time to teach language skills
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particularly the writing skill, they should not assthat it is not necessary to teach it, nor
think that the students already know how to buddtence or paragraph. They should spend if
necessary five ugo ten minutes to comment on an individual papeve gextensive
suggestions and make specific individual remarkselsas general global remarks. To avoid
discouragement, the feed back given by teachessuttents should be positive in general; it
should be focused more on their strength than ein Weakness.

Teacher should also change their way of teachich gaar to serve students to be interested
in their courses and make their lesson well prepdre addition they should not forget to
correct homework and should search different waygresent a topic, language function,
structures by using various didactic materials saghpictures, novels or short stories; this is
precisely what we suggest them to do to improwetdaching of the writing skill in this
dissertation.

Concerning the writing skill, guidelines for wng correct, appropriate sentence, paragraph,
letter and essay should be introduced early inhadcyear for example at the beginning of
the second term to make the students familiar thieim.

Apart from that, students should be advised to benbers of a library and there should be a
schedule for a library time each week; apart frbat,tschool should introduce some English
books such as novels, short stories, tales whiehraéeresting and correspond to the official
syllabus and Lycée student’'s level. These can Hedpstudents and can avoid students’
tiredness of using one book (NCE) during their msidn Lycée as well as to increase
students’ wills for reading.

Furthermore, students must be encouraged to dohbeiework and not consider English as
a valueless school subject. They should put irr tinéd that they need the English language;
it is spoken and known all over the world, partily in their professional life and at some
future time.

All in all, it is the government and teachers’ resgibility to make students aware of the
importance of English subject so that they do matewestimate it. Concerning the teaching of
the writing skill, we tried to give suggestions fayw to improve the teaching of that skill. We
stated earlier that writing was very difficult aar fas learning and teaching English was
concerned because in the creation of somethingninteen form, students have to think about
what to write and how to write it; real writing iolves: vocabulary items, structures, spelling,
punctuation and good organization of the contenthatsame time. As ODA London and

UERP, in_Handbook for teachingsserted: language learning is the same as gravaar: “...

you cannot learn to steer one day, learn to chgegethe next day and learn to use the brake
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on yet another occasion. Driving requires you tatidhese things at the same time». Owing
to this, we tried to give some suggestions to hékp teacher as well as the students
concerning the writing skill. Our suggestions aeffom being perfect, however.

First of all, teachers should follow, finish and d¢@Id of the programme within the Lycée
official syllabus since all lessons and activit@®sented in the syllabus can improve the
students’ knowledge, results and competence.

Second, as far as writing task is concerned, stad&mould be taught how to build correct
sentence and how to build paragraphs. By doingeswmher should ask students to build 1
sentence or 2 sentences just after tackling arnessostructures, vocabulary, functions. It is
also worth mentioning that students should be tadglw to use connective and relative
words since they cannot do good writing withoutthé&loreover, learning these connectives
and relatives may force the students to improve #rewledge of structure and to improve
their reading comprehension, apart from the impmmmt of the writing skill itself. We
suggested this so as to make students achievesicotiat sentence level.

When a teacher feels that his students make pmgres then should give them some
guidelines or strategies for building paragraplamd/essay.

Teachers should also explain that paragraph(s)vavamherence too that is: two paragraphs
should relate or connect in a way that makes sense.

After that, students should be given exercises, @voonk, holiday tasks concerning essay
writing; it is important to stress the importandecorrection. To avoid discouragement, the
feedback or correction given by the teacher shbelghositive in general; it should focus on
strength rather that weakness, indeed to avoidbiitnbnm in the students, grades should not be
given. Teachers should evaluate students’ worloas gair, acceptable and so on.

In this research work, we have come back upondhehing of that particular skill: writing
which seems a rather difficult task not only foe tkachers but especially for the learners.
Teachers should find out or pinpoint the needs alostacles faced by their students; for
example: the latter have to be encouraged or hetpadht how to gradually build sentences
or paragraphs, to write letters or essays; they hale to be shown that writing is as an

integral part of language acquisition.

Writing is not an isolated activity, it must beegrated with the other skills (reading,
listening or speaking).
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All in all, teachers should be well advised to mider their pedagogical means, their
methods to make the students always interesteldein teaching and to avoid routine which

makes some students unwilling to make efforts.

Moreover, teaching and acquiring the writing skéquire our constant effort and
thinking because it is not an easy subject. Whathaxe considered in this work is what
teachers and learners are expected to performaiellevel. Writing may also involve other
important aspects like style for example, but thianother matter and we would like to end
our conclusion by saying that what we have mentomethis work is first and foremost

suggestions and they certainly can be improvedaxutated.
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APPENDICES



In this section, we will describe and show lbgical steps for practising the writing skill
when combine with the reading comprehension: wéyaadhe pre-writing, the while-writing,
and the post-writing. Then, writing activities bdsmn the reading comprehension will be pre

sented. After that, we show the pedagogical intereEexcerpts from The Strange Mand

No Sweetness Herm relation with the teaching of writing followebly the criteria for

selection. In the last paragraph, we will descabeclassroom observations.

1- The Logical Steps for Practising the Writing IBRivhen Combined With the Reading

Comprehension.

A- Pre-Writing Stage

Before dealing with pre-writing, it is better torfiem warm up activities which should
consist not only in rising students’ awareness ahaumportant question, but also in introducing
the topic a bit so that the students will be intézd in a passage the teachers are going to deal
with and use for teaching the writing skill.

Once the warm up is over, the excerpt to be usedetding should be introduced first. It is no
need to introduce the topic of the text, for studevill be asked to understand it at the end o thi
stage; the teacher should ask students to reaxthsilently. P. GURREY, in Teaching English

as a Foreign Languagstates: “the best kind of preparation for theletis is the reading silently

of the text”, during that moment, teacher shoultl tatie any part at all, but should let students
work out the meaning of the text; then he or shiéread the text aloud; or P. GURREY again
states: “the reading aloud by teacher of an exceilpprovide fresh and varied preparation for
writing”.

After the two readings, explanations of difficulboabulary item should take place. Teacher
should give synonyms and opposites of some wordsalse they play important role for
developing and proposing students’ word power. Soraéquestions concerning the text should
be carried out after giving vocabulary items. Thggestions should stimulate further thought and
should depend on students’ level, for example: tfeg intelligent class, students should be
enquired deeply into the topic. It is worth notth@t student should speak, read before writing.
Moreover, it is in this stage that teacher showddehopportunities to give some important and
useful information from the text such as: histdriegents, social and educational facts of the
writers’ country. All the excerpts we are goingfeesent are about Ghana so, we give some

information about the country to the students.
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On the whole, the pre-writing stage is the stagelesits need some input from teacher. They

should use these inputs during the while-writirgstwhich is the stage of out put.

B- While-Writing Stage

During the pre-writing stage, students should @bsaimething to use in the while-writing
stage because this stage is the stage for practines students should not leave aside what the
teacher is going to give.

Here, the teacher gives students some writing iieBvsuch as controlled and guided writings in
order to train them to write accurate and appro@neords and sentences. In this stage, teacher
should motivate students to do activities to s¢imeen for a semi-guided writing for exmple essay
writing or letter writing.

This is in this stage that students are in reakamnwith text, thus, all controlled and
guided writing activities are based on the giveneegt. Besides, students should be explained
how to deal with the above activities; the con&dlivriting is often used for grammar so students
will be familiar with certain exercises whereasdpd writing means providing students with
something to write about and the framework for argiag it; in addition, students should be
ready for the preparation of an essay writing. Hedm teachers should be considered.

To sum up, while-writing stage is the stage whéndents should express their own ideas
little by little in order to be familiar with theseay writing which we are going to describe and is

part of the post-writing stage.

C- Post Writing Stage

After such detailed activities, semi-guided or fra&ing activity should take place.

2- Writing Activities Based on a Reaglfdomprehension

As far as we are concerned, the way to make \grictivities more meaningful for the
students as well to increase the students’ motiwato do the activities will depend on the
different types of materials that the teacherswisen teaching or dealing with writing activities;
the teachers should use written supports as tepprt, or letter; and series of pictures for
example, particularly excerpts from novels or frehort stories.

The writing activities, which are based on thesatemals, should relate to the given

materials but not differ from them particularly tessay writing, in order to give students an
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opportunity to use or re-use a writer’'s vocabulaypressions or style; indeed students should
have something to write but not sit in front of ithpapers with empty brains unable to write
anything. For example when a text (or materialreading comprehension) is about health, the
essay writing or composition should naturally relt the same topic health or disease.

Thus in order to make students able to write shimgt mainly to do writing activity well,
teachers should give them exercises to help thegme vath the reference skills as well as the
language skills.

Writing gives the students practice in handlinguural variants, in selecting and
combining lexical elements; so to help in the pcas, the following stages of writing activities
can be convenient: controlled writing activity, ded-writing activity and semi-guided or free-
writing activity.

In the controlled writing activities, grammar ptiaes often take a great place, in order to
help most students be familiar with certain exesisThe controlled writing activities may
include: matching sentences and rewriting themstanting sentences from random sequences
of elements; constructing sentences by supplyingsing elements; joining two sentences with a
given connectives, and dictations. At this stagestindents do not resort to’ inspira
tion’ yet. In the guided writing activities, teacheshould provide learners with something to write
about mostly using some lexical elements. We caggest some types of guided writing
activities: Writing according to a model, or pagalvriting (the given model helps students both
with what to say or write and with how to organife the model may be a text or a letter or a
paragraph practice like: writing from tables, charand diagrams; rearranging sentences or
paragraph, completing paragraph(s) by supplying rthssing words, phrases, or clauses or
supplying the missing words in a text using a gilistnor cues. Here, students are given guidance
but with lesser control compared with the contiligriting activities. In semi-guided writing
activities, students should give their own poinfsview and follow their own inspiration in
relation with a given topic. They do not write amyig they want to write but they have to write
something related to the given topic; that is teason why it is called semi-guided writing”.
Students should also be gradually led to diffeegatsome types of writing (narrative, descriptive,
comparative, argumentative writing or reports......... )

When we want to develop the students’ writindl slad to prepare them for semi-guided
or free writing compositions for their examinatipesntrolled-writing, guided writing and semi-
guided writing activities make up the best way dffiective language teaching as far as writing

activities are concerned.
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3- Excerpts from : “the Strange Man and No Swestiiere

Pedagogical interests in the relation with theha&sy of writing

All writing activities should be carried out withthe broader framework of a text, that is,
excerpts from novels short stories, reports, attérkefor examples. That is the reason why we
decided to adapt and use some excerpts from “Tten@ Man and no Sweetness Here” as a
starting basis for the improvement of teachinghef writing skill to the Lycée learners especially
in literary forms (1ére A and Terminale A levels).

First, the two literary works contain texts whicancbe adapted to suit the two literary
sections and respond to vocabulary items requisethé official Lycée syllabus; besides, they
can provide some interesting topics for the readiagvell as the writing skill such as: health,
education, family customs and traditions and othimss they can make writing activities much
more meaningful and interesting for the studentsteédver, the students can have an opportunity
to get information about Ghana, for the occasibe: $ocial, political and cultural situations of
that country and this will be of some help for thieiture studies, while at the same time it can
broaden their general knowledge. Apart from thag two works can be used to help lycée
teachers to increase their collection of readirgspges so as to have a variety of choices and thus
avoid possible boredom, especially if there arerapgaters in their class.

Furthermore, the novel and the short stories carefjeyable and entertaining for
secondary school students to read because someghierthese books are comparable to situation
in Madagascar. Although most word which are usethiwithem seen simple and easy to
understand, the students may however face diffegikvhen reading or meet with unfamiliar
words, because of a poor level; anyway they cahdhged to adjust themselves to the repeated
vocabulary and to the style of the writer if neeggsthey may also be provided with in the case
of unusual vocabulary items or new structures @ressions and especially they can acquire new

helpful ideas.

- Criteria for selection

It is teacher’s role to choose the excerpts swetédnl the students’ levels and needs, and
also, as far as their length is concerned. Besttley, should not present too many structural and
lexical difficulties; they should have interestitttemes likely to reduce the lack interest among
the majority of learners following the study. Theerpt should be simple and short, because time
must not be wasted on a too long story, since e¢aeling has to be followed by questions. Too
long text produces boredom, half hearted effort laic of enthusiasm; it may also decrease the
students’ will for reading, whereas short textseeammprehension.
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The excerpts should not be too complicated, butowtshort either on the other hand;the aim is
to enrich the students’ mental by providing thenthwmew vocabulary areas, structures or
expression. All this will broaden their generaltarhl horizon.

For our experimentations, we chose excerpts wectggeo be suitable for the students’ level and
needs. On the other hand, we always tried to keeggraipulously as close to the official syllabus

as possible.
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CLASSRUMBSERVATIONS

We observed many classes in the fourth year befomeg the teaching practice, and before our

experimentations, but there were only two lessonislwvere related to our themes.
Classroom observation N 1( infthath year)
Date: 16 April 2007

School: Lycée Jean Joseph Rabearivelo

Class: Terminale A3
Activity: corrections of the written test
Duration: 2 hours
Skill to be emphasized: Writing
Materials: text
Classroom teacher: Mrs Ramaholison Eliane
STAGE 1: Warm up activity
Teacher: how are you every body?
Students: fine thank you!
Teacher: did you spend nice holidays?
Students: yes, very nice!
STAGE 2: Pre - teaching
Teacher: what does W.B stand for?
Student: World Bank
T: And ILM.F?
S: guess
T: - International Monetary Fund, it provides pa@ountry with money.
-What is Madagascar?
S: guess
T: Madagascar is a developing country
Developing country is the opposite ofeleped country
T: What do you call the moment of conference?
S: Guess
T: A summit
There are two meanings of summit -1 conference
2 a summit of a mountain e.g.: summit of Hiiaya
(The teacher draws a pictura efimmit)

T: What does the 5 continents?
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S: Asiatic, African, European, American, Australian
STAGE 3: Whileattning
TEXT (the teacher gives the text)
About Washington
Washington, World Bank Officials say it will be “arphill battle” to slow the high rate of
forest destruction in the next ten or fifteen years
Some seventeen to twenty million hectares of fereste being destroyed each year in
developed and developing countries. Navenda Shamagconomist at the World Bank, said
at a briefing September 14
There is not sufficient international concern talie be effective in stopping deforestation
said Michel Petit director of Agriculture and rumdd¢velopment for the World Bank. That
could be seen most recently at the Earth Summiuire, when the industrial and developing
countries split over; how much protection foreséaehow to preserve and how to pay for
such efforts, he said.
The developing countries are beginning to take &iegtep widespread logging and clearing
of land for farm and ranches but they need findrogdp to do more, he said. Most forest
destruction is in developing countries and occuagiy as poor people cut trees for firewood
or clear land for farming. Saving the forest regsidoing something to combat poverty
according to Michel Petit. In the developed wopdpple want tropical forest preserved as a
tourist destination and because they absorb cadioxide, the major gas that may be
warming the earth and could lead to drastic clincatEnges
I-The teacher asked the students to read theitextlg (10mn).
lI-The teacher read the text loudly and then exgdisome difficult vocabulary items
Uphill # downhill
To split=to break
To split over= not to ag@bout certain points
Drastic= that has a streffect; very powerful, excellent magic
ORAL QUESTIONS
-Where are forests destroyed?
S: forests are destroyed in developing and devdlopantries
-Why do some people destroy forests?
S: They destroy forests for firewood and for farm
-What does the third World need to stop deforemt&ti

S: They need financial help to stop deforestation
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The students were given 10 mn break

lll-Reading comprehension
A-Vocabulary
1) - Choose the correct answer
It will be an uphill battle means: awiil be difficult
b- It will be quite easy
c- It will be neither easy nor diffitu

2) - Find in the text
a- The equivalent of: enough tatke place
b- The opposite of: last- a Idimge- to destroy

3)-Use the words” summitutry, and most in three sentences or expressions

of your own with meanings different from the thegvh in the text
CORRECTIONS
The students did the corrections one after therothe
A Vocabulary: 1 correct answer: a) it will be gphill battle means: it will be difficult
2 The equivalent of: enlbagufficient
To take place= to occur
The opposite of: lasgkt
A long time ago # recently
To destroy# to preserve, to protect

3 sentences buildingpuntry: 1 like living in a country
2 summit: The summit of Himalaya is called Mo&werest

3 Most: German is one of the most difficult laages.

B WRITING
Imagine a stay at a sporting centre

What happens?
What do you appreciate/ like at the centre?

Do you feel at ease?
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Classroom Observation N 2(before oureeixpentation)

Date: 14th November 2008
School: Lycée R V Moramanga
Class: lére
Level: lere A
Lesson: Paragraph Writing
Activity: exercise
Duration: two hours
Skill to be emphasized: writing skill
THE SCRIPT
I-The teacher checked the attendance
[I-The teacher asked the students to take shegizper
[lI-The teacher wrote the subject on thecbiepard
“Tell about your All Saint holidaysaljout 60 words)

After one hour the teacher collected the studesiteets of paper and the students were given

10 mn break.

After the break, the teacher asked two studentspy their works on the blackboard

Student 1: During the all saint's holidays, | wéotAntananarivo with my mother and my

little sister. We bought some flowers on th& November, and then we went to our

countryside. After that, we brought the flowersthe tomb, we cleaned the alentour and

finally we put the flowers on the tomb.

Student 2: During the all saint’'s holidays we gdoethe cemetery to put the ancestor’s

flowers, in the I November. After that | worked in the jardin anditéd my family.

-The teacher asked some of the students to cdhechistakes
Alentour/surroundings
Jardin/garden
We gone/ we went
In/ on the®INovember

Five minutes after, the bell rang; time was up.
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